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Introduction 

Statement of the Problem 

Local educational agencies across the country have provided various 
types of involvement opportunities for parents. Unfortunately, parent 
attendance at, and participation in these programs often has been less 
than desirable. In fact, this lack of active parent participation has 
been cited repeatedly as a major professional concern (Morgan, 1982; 
Turnbulll & Strickland, 1981; and Cutler, 1981). 

An obstacle to active parent participation has been a lack of pro- 
fessional awareness regarding the importance of considering each parent's 
individual needs. Although professionals have recognized the necessity of 
viewing each handicapped child on an individual basis, it is only recently 
that the individuality of parents has been considered critical to effective 
program implementation (Shell & Dunkle, 1979). As a result, today's pro- 
fessionals are faced with a dilemma. On one hand, they recognize the 
importance of involving parents, even those who resist attempts to be 
involved (Schultz, 1982). On the other hand, little, if any, direction is 
cited on methods to increase each parent's level of participation. 
Purpose of the Project 

In order to develop a system which can be tapped by professionals in 
local educational agencies to assure that parent programs are appropriate 
for individual families and are realistic in terms of a aiven parent's 
abilUy to participate, it is necessary to focus attention on the individual- 
ity of parents. The purpose of the Individualized Parent Participation 
Program (IPPP) was to develop an organized system for planning and 
implementing programs which have the potential to increase the level of 
parent's involvement in their handicapped child's educational program. 

1 
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The first step 1n developing a realistic IPPP is to identify barriers 
to, as well as variables associated with, involvement in various types of 
parent programs and activities. This information is needed to assist 
professionals in identifying the needs of each family and, as a result, help 
them select the most appropriate parent program option available on an 
individual basis. Although lack of transportation, perceptions of nonequal 
status in relation to professionals, and a lack of knowledge, have been 
cited as barriers to parents assuming an active role in their child's 
program (Golin & Duncanis, 1981; Gleidman & Roth, 1981; Seligman, 1979; and 
Walker, 1979), a system which assists professionals in selecting program 
options on the basis of each family's needs is not available. 

In order to increase individualized parent involvement, the IPPP Project 
identified three specific needs. 

1. A measurement tool designed to identify appropriate information 
related to parent involvement must be developed 

2. Characteristics of parents at various levels of involvement in 
specific program options must be identified to assist professionals in 
determining the most realistic initial program placement (e.g., if a parent 
is identified as not having reliable transportation and does not feel 
acceptance in a formal program setting, then the professionals might recom- 
ment an initial parent program which meets outside the school and which 
offers volunteer transportation services. 

3. Guidelines for using such measurement tools and concrete activities 
that professionals might employ to enhance parent participation must be 
developed. 

Project Objectives 

The IPPP Project was designed to assist professionals in identifying 
factors related to parent involvement and to assist professionals in 



developing procedures for promoting such Involvement. In order to Implement 
an IPPP for each family Involved with a handicapped < 11d, an organized 
system, which Identifies the needs of these famlHf * .. itical. The IPPP 
Project objectives discussed below are steps in reaching the intended goal — 
the development of a system to meet the individual needs of families with 
handicapped children— and thus promote more effective parent Involvement. 

1. The Parent Needs Assessment Inventory will be designed to Identify 
factors related to parents' involvement in specific types of parent programs 
and activities. 

Here the focus 1s on developing a comprehensive instrument package; 
I.e., the Parent Needs Assessment Inventory , that includes a wide range of 
Items Identified as related to parent Involvement. Item content will be 
developed from current research data related to parent involvement and from 
expert opinion. 

2. Profiles of parents more likely to participate in progarms or 
activities will be developed to assist professionals 1n determining which 
activities or levels of involvement are more realistic for each family 
member within any given family. 

By using the Parent Needs Assessment Inventory developed 1n the above 
objective, responses from families eligible for participation in a variety 
of parent programs could be analyzed. Here the emphasis is on identifying 
what factors are related to "involvement in specific types of parent programs 
(parent education, direct participation, parent counseling and/or parent- 
provided programs). As a result, characteristics of parents who are involved, 
or not involved, In specific kinds of programs could be made. 

3. IPPP Project findings and procedures for developing IPPP ' s will be 
disseminated to assist professionals in recognizing the importance of con- 
sidering the individuality of each family and to provide them with guidelines 



s 



4 

for developing an IPPP. One vehicle for disseminating this Information is a 
manual which includes (a) an overview of various types of parent programs 
and examples of each type, (b) Instruments developed by this project which 
will help professionals collect information necessary to select realistic 
program options for parents, and (c) IPPP forms and guidelines for their 
joint use by professionals and parents. 

Data from this project also should be valuable to professionals 
involved in applied research activities related to the roles of parents 
involved with handicapped children, since its focus extends beyond the 
IEP meeting— an area often overlooked in the research. Thus, findings 
from this project will be suDmitted to appropriate professional journals. 
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Procedures 

Site and Subject Selection 

The development of appropriate needs assessment instruments and parent 
profiles related to an array of parent participation programs requires the 
involvement of a large number- of parents who are eligible to participate 
in varous types of existing programs and activities. The IPPP Project 
involved parents whose children are enrolled in the Toledo Public Schools/ 
Early Childhood (TPS/FC) program as the source for data collection. The 

« 

justification for using the TPS/EC population rests on several important 
factors: 

1. TPS/EC program is comprehensive in that it serves families with 
young children identified as having a wide range of handicapping conditions 
including the hearing-impaired, orthopedically handicapped, visually Impaired, 
severe/multi -impaired, and the developmentally delayed. Some research 
indicates that parent involvement may possibly be linked to type of impair- 
ment, thus it is necessary that parents involved with various handicapping 
conditions participate in this project. 

2. The literature indicates that many types of parent programs and 
activities are available to parents. However, most of these options can 
je grouped into four different categories (LaCrosse, 1982). These a**e: 
parent education, direct participation, parent counseling and parent-provided 
programs. 

A parent education program is basically an information-giving service. 
While parent eduaction programs may take a variety of forms and cover 
different materials, information included in most parent education programs 
falls into the following categories: what to expect from a conference, 
how to participate in planning, information on normal child growth and 
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development, specific knowledge about a child's disability, community 
resources, and skills to provide the special care needed by the child. 

A direct participation program refers to the involvement of parents 
as partners with professionals 1n the delivery of educational programs for 
their child. One of the new approaches to direct participation emphasizes 
working with child and parent together and focuses on improving parent- 
child interaction rather than working with either the child or parent 
alone. 

The purpose of parent counseling programs is to assist parents 1n 
dealing effectively with the stressful emotions and physical demands often 
experienced by families of handicapped children. Parents of handicapped 
children typically experience an array of negative emotions including 
disappointment, fear, anxiety, anger, helplessness, pain, disbelief, shock, 
self-pity, resentment and confusion. Some indicators of the success of 
parent counseling programs are: parent satisfaction, the degree to which 
recommendations are followed, the ability of parents to cope with the overall 
adjustment of having a handicapped child in the family, the degree to which 
the needs of the rest of the family are filled, the parents' own adjustment 
or readjustment to life, the ability to discuss the problems and the realism 
of the content of that discussion. 

Parent-provided programs include such options as parent organizations, 
parent-to-parenfc programs and parents as advocates. Through parent-provided 
programs, parents of handicapped children can obtain moral support*, infor- 
mation and a new persnective by involving themselves with other parents who 
have had, or are having, similar experiences. 

The TPS/ EC program offers parents of handicapped children opportunities 
to participate in an array of parent activities and programs including 
options in each of the four different categories just described. Opportunities 

erJc i 1 



for parents to participate 1n many types of activities and programs are 
necessary in order to develop profiles of parents most likely to participate 
in any given type of related activity or program. 
Project Activities 

The following activities were completed as the means of reaching the 
stated objectives of the IPPP Project. 

1. Establishment of a Parent-Professional Advisory Board . An advisory 
board was established for the purpose of providing a comprehensive view of 
the issues and proposed activities of the IPPP Project. Advisory Board 
members were actively involved in all phases of the project. They especially 
played a critical role in evaluating each project activity. 

Membership on the advisory board included two parents of disabled 
children (one presently enrolled in the TPS/EC program), professionals work- 
ing with the parent education component of the early childhood project, and 
representatives of various community agencies (such as Head Start) generally 
involved in working with parents. (See Appendix A for a list of board members 
and their affiliations.) 

While the Advisory Board met every two months, input from board members 
was solicited on an "as needed" basis. Specific activities in which board 
members were involved include: 

(a) making suggestions on content and format of the data collection 
instrument package; 

(b) analyzing the proposed procedures for developing individualized 
P arent participation programs; 

(c) reviewing the proposed outline for the professionals' handbook; 

(d) reacting to the recommendations made by project staff regarding 
dissemi nation efforts designed to increase professional awareness of, and 
skill in, individualizing parent participation programs. (Refer to Appendix 
B for a detailed copy of Advisory Board meeting minutes.) 
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2. Development of a level of parent involvement observation/recording 
system. To determine the le«el of parent involvement in all parent activities 
and programs throughout the 1983-84 school year, Toledo Public Schools/ 
Early Childhood (TPS/EC) professionals and paraprofessionals who worked in 
these programs used a uniform observation/recording system. The recording 
iystem and forms used to document involvement were developed on the basis 

of each programs' needs. The TPS/ EC professionals, as well as the para- 
professionals, evaluated and field tested the appropriateness of the 
observation/recording system designed by project staff to monitor level 
of involvement. 

Throughout the data collection phase (October to December and January 
to May) several topical meetings were held with the TPS/EC staff. The 
IPPr site coordinator met with TPS. r . staff throughout the week on an "as 
needed" basis. A detailed documen+^ion of meetings with the professional 
and paraprofessional staff and the topics of these meetings are presented 
in Appendix C. 

3. Development of a Parent Needs Assessment Inventory . The purpose 
of the Parent Needs Assessment Inventory is to identify factors related to 
parents' decisions regarding their involvement, or lack of involvement, in 
various parent programs and activities available to them. This information 
serves two purposes. First, it is needed to develop level of involvement 
profiles; i.e., involvement versus noninvolvement of parents in varous types 
of parent activities and programs. In addition, the Parent Needs Assessment 
Inventory serves as a means to assist professionals in identifying realistic 
individualized program options for parents of handicapped children. 

Items included on the Parent Needs Assessment Inventory were based on 
factors cited in the professional literature as being related to parent 
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Involvement, and on expert opinions. Professionals who are currently work- 
ing with parents of handicapped children also were solicited for their views 
1n identifying item content. 

Information categories included on the survey consisted of the following: 

(a) Family background information, e.g., parent's age, sex, marital 
status, number and age of children, work status, occupation, education level, 
availability of transportation. 

(b) Parent's attitude toward their child's handicap. 

(c) Handicapped child's age and placement. 

(d) Parameters of parent activities and programs, e.g., distance, 
location, meeting times, and purpose. 

(e) Parent's perceptions toward the effectiveness of their child's 
educational program. 

(f) Parent's involvement in the special education process (evalua- 
tion and IEP meeting phases) prior to their child's enrollment in a special 
education program. 

During the third through sixth months of this project, a comprehensive 
search was made to identify tools used to assess Involvement. Requests for 
such Information appeared in the DEC Communicato r (Vol ♦ 10, No. 1, 1983) 
and in the Ohio Division for Early Childhood (Vol. 1, No. 1, 1983). Copies 
of both publications may be found 1n Appendix D. 

Other efforts designed to identify family needs included a round-table 
seminar with professionals serving families of young special needs children. 
Representatives from Children's Services, mental health, Head Start, health 
care and various other private and public agencies attended this meeting. 
See Appendix E for copies of correspondence related to this activity. 

A third approach for finding assessment tools was via conference 
sites. A description of the Project was distributed at the Ohio CEC 
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Convention, in November, 1983, and at the Research In Action conference in 
Lubbock, Texas, in February, 1984 (see Appendix F). 

A final effort at locating assessment tools occurred by reviewing 
assessment procedures described in current periodicals or texts. As a result 
of this search, a Resource File describing such tools was developed (see 
Appendix 6) . 

After analyzing and synthesizing data accumulated from all these sources, 
the Parent Needs Assessment Inventory (PNAI) package was developed. It 
consisted of four instruments. One, the Family Background Data Form , was 
to be completed by TPS/EC personnel and the IPPP Project .-taff. However, 
families were asked to complete the other three tools which included the 
Feelings About Having a Handicapped Child , Involvement in Community Resources 
Survey , and the Educational Program Rating Scale. With the exception of 
the Feelings About Having a Handicapped Child Survey , which was adapted from 
the P.E.E.R.S. Project, in Philadelphia, all other tools were designed by 
IPPP Project staff (see Appendix H for permission to use the survey}. 

After developing the Parent Needs Assessment Inventory , it was submitted 
for review to the Advisory Board, a professional panel consisting of experts 
in the field of special education and instrument development, parents who 
previously had children enrolled in the TPS/EC program, and. to the IPPP 
Project evaluator. Comments or suggestions rendered by them resulted in 
modifications of the Parent Needs Assessment Inventory . This process was 
used to ensure face validity of the PNAI. A copy of instruments included 1n 
the PNAI may be found in Appendix I. 

4. Development of Parent Profiles . Once changes or modifications in 
the Parent Needs Assessment Inventory were made, the next activity was the 
development of profiles of parents who are likely to be involved, or not 
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Involved, 1n specific types of program options; i.e., parent counseling, 
parent-provided, parent education, and direct participation programs. 

The process used to collect this information was as follows. First, 
all parents eligible to participate in the parent programs w^p mailed the 
Parent Needs Assessment Inventory at the end of March. Approximately 65 
families responded. A follow-up mailing was made on April 13, 1984 to 
those parents who did not respond to the first mailing. Next, structured 
phone interviews were used to contact all those parents who did not respond 
to the second mailing. A final means of contact was a structured personal 
interview in the parent's home. Copies of all correspondence sent to famili 
may be found in Appendix J. It should be noted that at least four attempts 
were made to contact each family. 

After the data was collected, appropriate data analysis procedures 
were implemented. As a result, a descriptive profile of parents at various 
levels of involvement was developed. A discussion of these profiles is 
presented in the Findings section of this final report. 

5. Development of the IPPP Manua l. A manual , Individualizing Parsnt 
and Professional Partnerships, was developed to assist professionals in 
planning and implementing more effective Individualized Parent Participation 
Programs (IPPP). The content of the manual includes the following: 

(a) the importance of parent participation beyond the IEP meeting. 

(b) a description of the four types of parent program options; 
i.e., parent education, direct participation, parent counseling and parent- 
provided programs, and examples of each. 

(c) factors related to various levels of parent involvement in 
various program options (factors that hinder as well as promote involvement) 

(d) the Importance of considering the needs and circumstances 
peculiar to each family in planning parent involvement activities. 
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(e) guidelines for developing an organized system for planning 
and implementing IPPP's (this section includes the Pa rent Needs As essment 
Inventory and the Professional Observation/Recording Forms, as well as 
specific procedures and guidelines designed to facilitate the planning and 
implementing of IPPP's). 

6. Dissemination of IPPP Project findings . A written report of IPPP 
Project findings and recommendations for future investigative efforts are 
in the process of being disseminated. Dissemination efforts include contacts 
with SERRC's, state education departments, university teacher training 
programs, as well as state and national community agencies working with 
parents of handicapped children. Dissemination efforts also Include the 
preparation of related articles for publication in professional journals 
and proposals for presentations at local and national professional conferences. 
As of August 23, 1984, IPPP Project presentations at the following conferences 
have been confirmed. 

(a) "Strategies for Individualizing Parent Input," to be presented 
at the International Council for Exceptional Children Conference, April, 
1985. 

(b) "Research Findings on Family Involvement in the Special Educa- 
tion Environment," to be presented in November, 1984, at the Ohio Council 
for Exceptional Children. 

A proposal for presentation at the conference on "Comprehensive Approaches 
to Disabled and At-Risk Infants, Toddlers and Their Families" is still pending. 
The conference is to beld in Washington, D. C. , in December, 1984. 
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Findings 

Descriptive PNAI Analysis 

There were 208 families whose children were enrolled in the TPS/EC 
Program. Upon completion of the mailings, structured phone interviews and 
home visits, 146 or 70.2 of the families returned the .PNAI. 

The following discussion of PNAI results is divided into four sections: 
(a) Family Background Data responses, (b) Educational Program Satisfaction 
responses, (c) Feelings About Having a Handicapped Child Survey responses, 
and (d) Involvement in Community Resources responses. 

Family Background Data . Each family's background information was 
collected by a TPS/EC professional or IPPP Project staff member. This survey 
was designed to provide the following Information. 

1. maternal health, work and personal data. 

2. paternal health, work and personal data. 

3. family/home composition. 

4. child's health, age and other personal data. 

5. child's program. 

6. family's use of other agencies. 

7. transportation services. 

The results of this survey suggest that the families involved in the 
TPS/ EC program represent a diverse group of people. Economically, from an 
income standpoint, about 30% of the" families earn less than $10,000/year, 
wUh 36% earning between $10,000 - $20,000, and 17% earning $20,000 - $30,000. 
Over 40% of the families receive public assistance. 

The majority of the mothers in this study are between 21 and 30 years 

of age. Over 70% were identified as being unskilled. Almost the sar.e 

number, 65%, were unemployed. Most mothers were identified as having good 
health and tended to be of the white race. 
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Regarding fathers, approximately 25% of the families in this study do 
not have the father in the home. However, of those present, over 50% are 
between 21 and 30 years of age. A comparison of mothers' and fathers' ages 
suggests similar age patterns. Most fathers are skilled laborers, with the 
remainder equally divided between professional and unskilled laborers. 
Almost 80% are employed on a full-time basis. The majority of the fathers 
are reported to be in good health and are white. 

It is interesting to note? that about 25% of the families have only 
one child. The most siblings in any given family was five. However, the 
age range of those families who have more than one child is considerable, 
from a one-year old to a forty-year old. 

Almost 25% of the families do not have their own car. Although most 
families seem to be able to find transportation when needed, approximately 
10% of these families are without transportation; yet, it is deceptive 
to make generalizations. As one father commented, "Sure, I got a pick- 
up truck. It's for work. It gets four miles to a gallon and I can't drive 
across town to school." 

Regarding the youngsters in the TPS/EC program, they have various types 
of disabilities. Only 20% are below four years of age. Over half are 
in full-time special center-based programs. About 12% of the children are 
mainstreamed. Most are bussed to school. The majority of cnildren have 
been in the program for less than one year. 

It is interesting to note that most children live with their natural 
mother and father. However, 12% live in nontraditional home environments. 
This figure coincides with the number of families involved with Children's 
Services Board due to neglect and/or abuse issues. 
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In conclusion, it can be said that the families who have chilren 
enrolled in the TPS/ EC program are quite diverse. This diversity refers 
to both the family composition as well as to the extended community 
activities, such as employment or use of other services. The frequencies 
and percentages to the Family Background data sheets are presented in 
Table 1. 

Program Rating Scale . The Program Rating Scale consisted of twelve 
statements about different aspects of special education programming. Each 
family was asked to check how satisfied they were with their child's program. 
Using i Likert scale, responses ranged from very satisfied to not satisfied. 

Of the 146 respondents, about 80% tend to be consistently satisfied 
with their child's program. However, it seems that the parent involvement 
opportunities and the assessment and evaluation phases of the special 
education process are less- satisfying. The frequencies and percentages for 
the Program Rating Scale are presented in Table 2. 

Involvement in Community Resources Survey . One aspect of this project 
was to determine support services or personnel as perceived by families of 
young handicapped children. Specifically, IPPP Project staff wanted to 
know from whom do families seek help when they want to learn more about 
their child's disability. It seems that families are most likely to ask 
professionals working in the educational setting, in other agencies or in 
the medical and health fields for information. Interestingly, friends who 
have disabled children are not a source for information. 

In response to "Who do you turn to for help?", families turn to the 
three groups mentioned above. In addition, they equally seek out support 
from other family members. 
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Table 1 

Responses to Faml .y Background Survey 





Item 


Frequency 


Percent 


Cum. Percent 


Availability of Phone 








unknown 


4 


2 7 


2 7 


Yes 


125 




88 3 


no 


17 


11 6 


ion o 


Mother's Age 








unknown 


14 


9.5 


9.5 


15-20 yrs. 


3 


2.0 


11.6 


21-25 yrs. 


35 


23.9 


35.6 


26-30 yrs. 


51 


34.9 


70.5 


31-35 yrs. 


27 


18.5 


89.0 


36-40 yrs. 


10 


6.9 


95.8 


over 40 


0 


4.1 


100.0 


nU trier b UwUU p<* 1 1 Uil 








unk nnwn 

Ui 1 M lUnl 1 


Ifi 

1 o 




10 9 

1 U « J 


professional 


n 


7.5 


18.4 


skilled 


15 


10.3 


28.7 


UnSKI 1 1 cu 




71 9 


inn n 
1 uu . u 


Ma f hoy ' c rmnl A i/ma n+* 

notner s twpiuymcnL 








unknown 


in 


6 8 


6 8 


tu i 1 " t line 


9Q 


iq o 


96 7 


pa i u u i imc 


1 3 


8 9 


35 6 


unemployed 




64.3 


100.0 


nOtner s neoi 








i in l/n ai.im 

unknown 


lu 


1 J • 0 


13 6 

1 J • 0 


exce i i en z 




93 9 


36 Q 

JO . 7 


nonH 
IJUUU 


82 


5fi 1 


93 1 


"a ir 


p 

0 




QA 6 


poor 


1 


.6 


99.3 


very poor 


1 


.6 


100.0 


no cner s Kace 








LI II IxilUWl 1 


7 

/ 




5 0 


D 1 uLN 


23 


16 4 

|U •! 


21 4 


n i d pail I u 




2 1 


23 5 


wn 1 tc 


ins 


75 7 




other 


1 


.7 


100.0 


Father's Age 








unknown 


36 


25.7 


25.7 


15-20 yrs. 


15 


10.7 


36.4 


21-25 yrs. 


34 


24.2 


60.7 


25-30 yrs. 


33 


25.0 


85.7 


31-35 yrs. 


9 


6.4 


92.1 


35-40 yrs. 


11 


7.8 


100.0 
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Table 1 - continued 





Item 


Frequency 


Percent 


Cum. Percent 


Father's Occupation 








unknown 


46 


32.8 


32.8 


professional 


23 


16.4 


49.2 


S K 1 I 1 e(l 




OH • C 


oj . b 


unskilled 


23 


16.4 


100.0 


Father's Employment 








ur.Known 


40 


28.5 


28.o 


full-time 


78 


55.7 


84.2 


part-time 


3 


2.1 


86.4 


unemployed 


19 


13.5 


100.0 


Father's Health 








unknown 


44 


31.4 


31.4 


excellent 


24 


17.1 


48.5 


good 


65 


46.4 


95.0 


Ta ir 






97. 1 


poor 


3 


2.1 


99.2 


very poor 


1 


.7 


100.0 


Father's Race 








unknown 


24 


17.1 


17.1 


Black 


17 


12.1 


29.2 


White 


99 


70.7 


100.0 


Families with one sibling 








Age in years: 








not applicable 


38 


26.0 


*6.0 


1 


13 


8.9 


34.9 


2 


9 


6.2 


41.1 


3 


4 


2.7 


43.8 


4 


13 


8.9 


52.7 


5 


11 


7.5 


60.3 


6 


5 


3.4 


63.7 


7 


10 


6.8 


70.5 


8 


9 


6.2 


76.7 


9 


7 


4.8 


81.5 


10 


8 


5.5 


87.0 


11 


6 


4.1 


91.1 


12 


5 


3.4 


94.5 


13 


2 


1.4 


95.9 


14 


1 


0.7 


96.6 


16 


1 


0.7 


97.3 


17 


1 


0.7 


97.9 


20 


2 


1.4 


99.3 


40 


1 


0.7 


100.0 



22 
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Table 1 (continued) 



Item 



Frequency Percent Cum. Percent 



Families with two siblings (con't) 
Sex: 

not applicable 

male 

female 

Handicapped: 
not applicable 
yes 
no 

School age: 

not applicable 
preschool 
elementary 
jr/high school 
post high school 

Families with three siblings 
Age in years: 
not applicable 
1 
2 
3 
4 
5 
7 
9 

10 
12 
14 
15 

Serious medical needs: 
not applicable 
yes 
no 

Sex: 

not applicable 

male 

female 

School age: 

not applicable 
preschool 
elementary 
post high school 



103 
23 
20 



130 
2 

14 



100 
23 
18 
3 
2 



127 
3 
2 
2 
3 
2 
2 



131 
3 
12 



128 
9 
9 



129 
8 
7 
2 



70.5 
15.8 
13.7 



89.0 
1.4 
9.6 



68.5 
15.8 
12.3 
2.0 
1.4 



86.9 
2.0 
1.4 
1.4 
2.0 
1.4 
1.4 
0.7 
0.7 
0.7 
0.7 
0.7 



89.7 
2.1 
8.2 



87.7 
6.2 
6.2 



88.4 
5.5 
4.8 
1.4 



70.5 
86.3 
100.0 



89.0 
90.4 
100.0 



68.5 
84.2 
96.5 
98.6 
100.0 



86.9 
89.0 
90.4 
91.7 
93.8 
95.2 
96.5 
97.2 
97.9 
98.6 
99.3 
100.0 



89.7 
91.7 
100.0 



87.7 
93.8 
100.0 



88.4 
93.8 
98.6 
100.0 



9 

ERIC 
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Table 1 (continued) 



Item Frequency Percent Cum. Percent 



Families with one sibling (con't) 
Serious medical needs: 
unknown/not applicable 
yes 
no 

Sex: 

not applicable 

male 

female 

Handicapped: 
not applicable 
yes 
no 

School age: 

not applicable/unknown 
preschool 
elementary 
jr/high school 
post high school 

Families with two siblings 
Age in years: 
not applicable 
1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
14 
15 
16 
17 

Serious medical needs: 
not applicable 
yes 
no 



ERIC 



47 32.2 32.2 

8 5.5 37.7 

91 62.3 100.0 



40 27.4 27.4 

61 41.8 69.2 

45 30.8 100.0 



46 31.5 31.5 

20 13.7 45.2 

80 54.8 100.0 



49 33.6 33.6 

33 22.6 56.2 

55 37.7 93.8 

4 2.7 96.6 

5 3.4 100.0 



99 67.8 67.8 

5 3.4 71 .2 

3 2.1 73.3 
8 5.5 78.8 

2 1.4 80.1 

4 2.7 82.9 
4 2.7 85.6 

6 4.1 98.7 

3 2.1 91.8 

4 2.7 94.5 
2 1.4 95.9 
1 0.7 96.6 

1 0.7 97.3 

2 1.4 98.6 
1 0.7 99.3 
1 0.7 100.0 



105 71.9 71.9 

5 3.4 75.3 

36 24.7 100.0 
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Table 1 (continued) 
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Item 



Families with four siblings 
Age in years: 
not applicable 
1 
2 
5 
6 

Serious medical needs: 
not applicable 
yes 
no 



Frequency Percent Cum. Percent 



141 
1 
1 
1 
2 



142 
2 
2 



96.6 
0.7 
0.7 
0.7 
1.4 



97.3 
1.4 
1.4 



96.6 
97.3 
97.9 
98.6 
100.0 



97.3 
98.6 
100.0 



Sex: 

not applicable 

male 

female 

Handicapped: 
not applicable 
yes 
no 

School age: 

not applicable 

preschool 

elementary 

Families with five siblings 
Age in years: 
not applicable 
1 
2 

Serious medical needs: 
not applicable 

. yes 

no 

Sex: 

not applicable 
female 



142 
3 
1 



141 
1 

4 



141 

3 
2 



144 
1 
1 



144 
1 
1 



144 

2 



97.3 
2.1 
'0.7 



96.6 
0.7 
2.7 



96.6 
2.1 
1.4 



98.6 
0.7 
0.7 



98.6 
0.7 
0.7 



98.6 
1.4 



97.3 
99.3 
100.0 



96.6 
97.3 
100.0 



96.6 
98.6 
100.0 



98.6 
99.3 
100.0 



98.6 
99.3 
100.0 



98.6 
100.0 



Handicapped: 
not applicable 
yes 
no 



144 
1 
1 



98.6 
0.7 
0.7 



98.6 
99.3 
100.0 



9 

ERIC 
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Table 1 (continued) 



Item 



Frequency Percent Cum. Percent 



Families with five siblings (con't) 
School age: 

not applicable 
preschool 

Number of children in TPS/EC program 
1 
2 



144 
2 



134 
12 



98.6 
1.4 



91.7 
. 8.3 



98.6 
100.0 



91.7 
100.0 



Parents' Marital Status 
unknown 
married 
sinole 
separated 
divorced 
wiaowed 



3 

98 
19 
7 

16 
3 



2.0 
67.1 
13.0 

4.8 
10.9 

2.1 



2.0 
69.1 
82.1 
86.9 
97.9 
100.0 



Socioeconomic Level 
unknown 
$0 -$10,000 
$10- $15,000 
$15-$20,00U 
$20 - $30,000 
$30,000+ 

Public Assistance 
unknown 
yes 
no 



6 

48 
20 
35 
26 
11 



16 
42 
88 



4.1 
32.9 
13.7 
24.0 
17.8 

7.5 



11.0 
28.8 
60.3 



4.1 
37.0 
50.7 
74.7 
92.5 
100.0 



11.0 
39.7 
100.0 



Has own car 
no 
yes 

Relies on Public Transportation 
no 
yes 

Relies Oil Others for Transportation 
no 
yes 

Has No Transportation 
no 
yes 



33 
113 



132 
14' 



130 
16 



132 
14 



22.6 
77.4 



90.4 
9.6 



89.0 
11.0 



90. A 
9.6 



22.6 
100.0 



90.4 
100.0 



89.0 
100.0 



90.4 
100.0 



ERIC 
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Table 1 (continued) 



Item 



Language Spoken at Home 
unknown 

standard English 
Spanish 

nonstandard dialectic English 
other 

Child's Current Age in Years 
2 
3 
4 
5 
6 

Handicapping Condition 

dev el opmen tally handicapped 
language impaired 
visually impaired 
mul ti handicapped 
otitis media 
physically handicapped 
hearing impaired 
other 

Enrolled in Center-Based A.M. Program 
no 

yes 

Enrolled in Center-Based P.M. Program 
no 
yes 

Enrolled in Daily Program 
not applicable 
yes 
no 



Frequency Percent Cum. Percent 



1 0.7 0.7 

136 93.2 93.8 

1 0.7 94.5 

7 4.8 99.3 

1 0.7 100.0 



11 7.5 7.5 

15 10.3 17.8 

36 24.7 42.5 

42 28.8 71.2 

42 28.8 100.0 



47 32.1 32.1 

17 11.6 43.8 

4 2.7 46.6 

35 24.0 70.5 

23 15.8 86.3 

11 7.5 93.8 

7 4.8 98.6 

2 1.4 100.0 



77 52.7 52.7 

69 47.3 100.0 



87 59.6 59.6 

59 40.4 . 100. 0 



72 49.3 49.3 

73 50.0 99.3 
1 0.7 100.0 



Enrolled in Parent Ed. Program 
no 
yes 

Child's Overall Health 
unknown 
excellent 
good 
fair 
poor 

very poor 



115 78.8 78.8 

31 21.2 100.0 



2 1.4 1.4 
10 6.8 8.2 
63 43.2 51.4 
60 41.1 92.5 

8 5.5 97.9 

3 2.1 100.0 



9 

ERIC 



27 



Table 1 (continued) 



Item 



Frequency Percent Cum. Percent 



Other Disabled Family Members 

yes 21 

no 99 

unknown 22 

Enrolled in Home-Based Program 

no 122 

yes 24 

Enrolled in Home- and Center-Based Program 

no 130 

yes 16 

Enrolled 1n Special Center-Based Program 

no 62 

yes 84 

Malnstreamed Into Head Start 

no 135 

yes 11 



14.4 
67.8 
15.1 



83.6 
16.4 



89.0 
11.0 



42.5 
57.5 



92.5 
7.5 



14.4 
84.9 
100.0 



83.6 
100.0 



89.0 
100.0 



42.5 
100.0 



92.5 
100.0 



Mainstreamed into Private Preschool /Daycare 

no 138 

yes 8 

Brings Child to School 

unknown 4 

mother 29 

father 1 

grandparent 1 

friend 7 

other (e.g., bus) 99 

not applicable 5 

Child Lives with 

mother and father 89 

mother only 28 

father only 1 

mother and stepfather 10 

foster parents 4 

adoptive parents "I 

maternal grandparents 4 

paternal grandparents 2 

other 7 



94.5 
5.5 



2.7 
19.9 
0.7 
0.7 
4.8 
67.8 
3.4 



61.0 
19.2 
0.7 
6.8 
2.7 
0.7 
2.7 
1.4 
4.8 



94.5 
100.0 



2.7 
22.6 
23.3 
24.0 
28.8 
96.6 
100.0 



61.0 
80.1 
80.8 
87.7 
90.4 
91.1 
93.8 
95.2 
100.0 



ERIC 
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Table 1 (continued) 



Item 



Frequency Percent Cum. Percent 



Time 1n TPS/EC Program 
unknown 

less than 3 months 
3-6 months 
6-9 months 
second year 
third year 
fourth year 

Child's Legal Guardian 
unknown 
parent 
other 

Children's Service Bureau involved 
with family 

unknown 

no 

yes 

Parent Drives Child to School 
no 
yes 

Parent/ Friends Carpool 
no 
yes 

Child Uses Cab 
no 

yes 6 

Child Uses Bus 
no 
yes 

Family Uses Other Agencies 
unknown 
yes 
no 



3 

14 
18 
39 
54 
14 
4 



5 

129 
12 



9 

120 
17 



116 

30 



143 
3 



143 
3 



62 
84 



21 
80 
45 



2.1 
9.6 
12.3 
26.7 
37.0 
9.6 
2.7 



3.4 
88.4 
8.2 



6.2 
82.2 
11. 6 



79.5 
20.5 



97.9 
2.1 



97.9 
2.1 



42.5 
57.5 



14.4 
54.8 
30.8 



2.1 
11.6 
24.0 
50.7 
87.7 
97.3 
100.0 



3.4 
91.8 
100.0 



6.2 
88.4 
100.0 



79.5 
100.0 



97.9 
100.0 



97.9 
100.0 



42.5 
100.0 



14.4 
69.1 
100.0 
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Table 2 

Frequency and Percentage of Responses to Items on Program Satisfaction Survey 



Very Not Not at all No 

Satisfied Satisfied Satisfied Satisfied Response 



Item 


f 


% 


f 


% 


f 


% 


f 


% 


f 


% 


The overall program in general 


70 


47.9 


58 


39.7 


12 


8.2 


4 




2 


1 . o 


The teaching methods used 


73 


50 


54 


36.9 


14 


9.5 






c 
0 


0.4 


The effectivness of the staff 


^ A 

74 


50.6 


52 


35.6 


15 


10.2 






5 


O A 

3.4 


The frequency of contact 






















with teachers 


66 


AC O 

45.2 


60 


4 1 ,1) 


1 0 


Q O 




9 7 


0 

O 




Learning materials used 


65 


AM f" 


62 


42.4 


1 /I 

14 


r* 

9.5 


1 


.6 


4 


O 7 


Parent involvement activities 






















available to you 


53 


36.3 


61 


41 .7 


20 


1 0.0 


7 


A 7 
4, / 


C 

0 


0.4 


The staff's willingness to 






















include you in learning 






















activities 


80 


54.7 


50 


34.2 


8 


5.4 


4 


2.7 


A 

4 


2. 7 


Assessment procedures used 


59 


40.4 


60 


41 .0 


16 


10.9 


3 


2.0 


8 


C A 

5.4 


Methods of monitoring your 






















child's progress 


65 


44.5 


53 


36.3 


18 


12.3 


5 


3.4 


5 


3.4 


Accomplishments of the program 


64 


43.8 


55 


37.6 


15 


10.2 


5 


3.4 


7 


4.7 


Your level of involvement in 






















the program 


42 


28.7 


73 


50.0 


20 


13.6 


8 


5.4 


3 


2.0 


Opportunities for your 






















suggestions 


55 


37.6 


65 


44.5 


15 


10.2 


7 


4.7 


4 


2-7 


The IEP meeting 


4T 


20.0 


53 


36.3 


13 


8.9 


4 


2.7 


35 


23.9 
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Regarding social events, over half of the families are Involved with 
heir families' social activities. A surprising finding was that the only 
other dominant social group with whom families were Involved were "friends 
who do not have a handicapped child". About 32% viewed themselves as 
meeting with these friends frequently; yet only about 8% of the families 
sought out other families with disabled youngsters for social purposes. 

It 1s important to point out that few families were involved with 
religious leaders or university professors for support. Table 3 has an 
overview of frequencies and percentages to items on the Involvement in 
Community Resources Survey . 

Fe elings About Having a Handicapped Child Survey . The majority of the 
items on this survey are from the PEERS Project's Parent Attitude Scale. 
This scale asks parents to respond to statements about their role as a 
parent, their feelings about their child, their spouse's feelings and 
their other ch1ld(ren)'s fr.ellngs. The IPPP Project added similar items 
focusing on the extended family, spouse's family and friends' feelings 
about their handicapped child. 

An analysis of these responses suggest that most families consistently 
feel accepting about their handicapped child and about their role as a 
parent. (It should be noted that almost all surveys were completed by 
mothers.) Similarly, it seems that the respondents vidw their spouses 
a. d other children as having a positive relationship with their disabled 
child. Responses to the Feelings About Having a Handicapped Child Survey 
are presented in Table 4. 
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Table 3 

Frequency and Percentage Responses to Involvement in Community Resources Survey 
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Very Often* Often Occasional Rarely No Response; 



Item 


f 


% 


f 


% 


f 


% 


f 


% 


f 


% 


When you want more information 












• 










about your child's handi- 






















cap, where do you go? 






















Friends w/ handicapped children 


3 


2.0 


4 


2.7 


28 


19.1 


105 


71.9 


6 


■4m 


Other family members 


10 


6.8 


20 


13.6 


32 


21.9 


78 


53.4 


6 


Friends wo/ handicapped children 


2 


1.3 


8 


5.4 


34 


23.2 


99 


67.8 


3 




Minister, priest or rabbi 


1 


.6 


2 


1.3 


5 


3.4 


133 


91.0 


5 


3.4^ 


Agencies serving handicapped 






















children 


13 


8.9 


28 


19.1 


46 


31.5 


58 


39.7 


1 


.6 '? 


People at Toledo Public Schs. 


16 


10.9 


26 


17.8 


53 


36.3 


47 


32.1 


4 


2.7 


People at Head Start 


4 


2.7 


8 


5.4 


19 


13.0 


108 


73.9 


7 


4.7 


Medical or health care people 


20 


13.6 


29 


19.8 


62 


42.4 


32 


21.9 


3 


2.0 


University professors 


3 


2.0 


0 


0.0 


4 


2.7 


134 


91.7 


5 


3.4 


Who do you turn to for help? 






















Friends w/handicapped children 


2 


1.3 


6 


4.1 


21 


14.3 


111 


76.0 


6 


4.1 


Other family members 


19 


13.0 


27 


18.4 


50 


34.2 


47 


32 1 


3 


2.0 


Friends wo/handicapped children 


6 


4.1 


7 


4.7 


33 


22.6 


96 


65.7 


4 


2.7 


Minister, priest or rabbi 


3 


2.0 


2 


1.3 


6 


4.1 


132 


90.4 


3 


2.0 


Agencies serving handicapped 






















children 


11 


7.5 


20 


13.6 


49 


33.5 


64 


43.8 


2 


1.3 


People at Toledo Public Schs. 


13 


8.9 


21 


14.3 


56 


38.3 


52 


35.6 


4 


2.7 


People at Head Start 


3 


2.0 


6 


4.1 


19 


13.0 


111 


76.0 


7 


4.7 


Medical or health care people 


14 


9.5 


26 


17.8 


63 


43.1 


39 


26.7 


4 


2.7 


University professors 


2 


1.3 


1 


.6 


4 


2.7 


133 


91.0 


6 


4.1 
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Table 3 (continued) 



Very Often Often Occasional Rarely No response 



Item 


f 


% 


f 


% 


f 


% 


f 


% 


f 


% 


Where do you and your family 






















go for social gatherings? 






















Friends w/handicapped children 


6 


4.1 


6 


4.1 


14 


9.5 


115 


78.7 


5 


3.4 


Other family members 


30 


20.5 


53 


36.3 


44 


30.1 


17 


11.6 


2 


1.3 


Friends wo/handicapped children 


20 


13.6 


27 


18.4 


46 


31.5 


49 


33.5 


4 


2.7 


Minister, priest or rabbi 


4 


2.7 


11 


7.5 


6 


4.1 


121 


82.8 


4 


2.7 


Agencies serving handicapped 






















children 


n 

i. 


1.3 


6 


4.1 


19 


13.0 


113 


77.3 


6 


4.1 


People at Toledo Public Schs. 


5 


3.4 


5 


3.4 


31 


21.2 


101 


69.1 


4 


2.7 


People at Head Start 


2 


1.3 


3 


2.0 


6 


4.1 


128 


87.6 


7 


4.7 


Medical or health care people 


6 


4.1 


5 


3.4 


14 


9.5 


118 


80.8 


3 


2.0 


University professors 


1 


.6 


1 


.6 


1 


.6 


137 . 


93.8 


6 


4.1 



♦Very often - 1 to 2 hours daily 

Often - several hours weekly 

Occasional - several hours every month 

Rarely - not at all or less than once or twice a year 
**N = 146 



ERJ.C 
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Table 4 

Frequency and Percentage of Responses to Feelings About Having a Handicapped Child Survey 



Strongly Strongly No 

Agree Agree Disagree Disagree Response 



T + am — T fool 
1 LCill 1 ICC 1 


T 


* 


T 


H. 

10 


T 


To 


r 


t 


T 


lo 


Sorry for my special child 


14 


9.5 


38 


26.0 


49 


33.5 


39 


26.7 


6 


4.1 


Happy thinking about special child 


54 


36.9 


69 


47.2 


17 


11.6 


4 


2.7 


2 


1.3 


Proud thinking about special child 


68 


46.5 


61 


41.7 


12 


8.2 


3 


2.0 


2 


1.3 


Not self-conscious 


62 


42.4 


50 


34.2 


24 


16.4 


6 


4.1 


4 


2.7 


Able to admit child has a problem 


80 


54.7 


54 


36.9 


5 


3.4 


5 


3.4 


2 


1.3 


Governed more by emotion than reason 


15 


10.2 


49 


33.5 


58 


39.7 


16 


10.9 


8 


5.4 


Feel good about myself 


21 


14.3 


62 


42.4 


50 


34.2 


10 


6.8 


3 


2.0 


Feel sorry for myself 


3 


2.0 


11 


7.5 


69 


47.2 


60 


41.0 


3 


2.0 


Not angry this happened to me 


47 


32.1 


61 


41.7 


21 


14.3 


13 


8.9 


4 


2.7 


Responsible for child having problem 


7 


4.7 


30 


20.5 


60 


41.0 


43 


29.4 


6 


4.1 


Confident in my role as parent 


52 


35.6 


78 


53.4 


8 


5.4 


3 


2.0 


5 


3.4 


Discouraged in my role as parent 


6 


4.1 


16 


10.9 


66 


45.2 


53 


36.3 


5 


3.4 


idtiSTiea in my roie as parent 




C 1 . 0 


o*t 


0/ • 0 


1 D 


in Q 


c 


i • j 


A 
H 


? 7 


Confused in my role as parent 


9 


6.1 


33 


22.6 


71 


48.6 


28 


19.1 


5 


3.4 


Alone in my role as parent 


11 


7.5 


33 


22.6 


63 


43.1 


36 


24.6 


3 


2.0 


Able to help special child 


57 


39.0 


77 


52.7 


7 


4.7 


2 


1.3 


3 


2.0 


Pressured by many demands 


19 


13.0 


50 


34.2 


56 


38.3 


18 


12.3 


3 


2.0 


Competent in my role as parent 


31 


21.2 


90 


61.6 


16 


10.9 


2 


1.3 


7 


4.7 


Able to carry on normal life 


60 


41.0 


72 


49.3 


10 


6.8 


1 


.6 


3 


2.0 


Hopeful about child's future 


76 


52.0 


60 


41.0 


4 


2.7 


2 


1.3 


4 


2.7 


Concerned about child's future 


28 


19.1 


64 


43.8 


30 


20.5 


20 


13.6 


4 


2.7 
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Table 4 (continued) 



Strongly Strongly No 

Agree Agree Disagree Disagree Response 



Item - I feel 


f 


% 


f 


% 


f 


% 


f 


% 


f 


% 


Child will be Independent adult 


65 


44.5 


61 


41.7 


10 


6.8 


3 


2.0 


7 


4.7 


•I am easier to get along with 


15 


10.2 


49 


33.5 


67 


45.8 


10 


6.8 


5 


3.4 


No change in plans for more children 


38 

• 


26.0 


65 


44.5 


21 


14.3 


16 


10.9 


6 


4.1 


Not concerned about effect of 






















child on marriage 


28 


19.1 


49 


33.5 


22 


• 

15.0 


8 


5.4 


39 


26.7* 


Worried about spouse's coping ability 


2 


1.3 


21 


14.3 


55 


37.6 


29 


19.8 


39 


26.7* 


Spouse is harder to get along with 


0 


0 


14 


9.5 


54 


36.9 


39 


26.7 


39 


26.7* 


Spouse has changed plans to have 






















more children 


5 


3.4 


10 


6.8 


57 


39.0 


34 


23.2 


40 


27.3* 


Spouse feels different about self 


3 


2.0 


20 


13.6 


56 


38.3 


28 


19.1 


39 


26.7* 


Spouse feels sorry for child 


7 


4.7 


24 


16.4 


45 


30.8 


31 


21.2 


39 


26.7* 


Spouse uncomfortable with child 


1 


.6 


8 


5.4 


52 


35.6 


49 


33.5 


36 


24.6* 


Spouse can admit child has problem 


24 


16.4 


69 


47.2 


8 


5.4 


7 


4.7 


38 


26.0* 


Spouse willing participant in program 


17 


n.6 


66 


45.2 


20 


13.6 


5 


3.4 


38 


26.0* 


Spouse will ing participant in other 






















contacts; i.e., therapy 


17 


11.6 


67 


45.8 


24 


16.4 


2 


1.3 


36 


24.6* 


Spouse feels sorry for self 


0 


0 


.5.34 


61 


41.7 


44 


30.1 


36 


24.6* 


Soouse angry this happened to him/her 


3 


2.0 


15 


10.2 


53 


36.3 


37 


26.7 


36 


24.6* 


Spouse unabl e to carry on normal 1 if e 


1 


.6 


2 


1.3 


57 


39.0 


50 


34.2 


36 


24.6* 


Spouse's family understands child 


23 


15.7 


58 


3S.7 


18 


12.3 


9 


6.1 


38 


26.0* 


Spouse's family dislikes being 






















with child 


2 


1.3 


3 


2.0 


49 


33.5 


54 


36.9 


38 


26.0* 


V o e 1s unkind to child 


1 


.6 


5 3.4 

35 


34 


23.2 


70 


47.9 


36 


24.6* 



Table 4 (continued 



Strongly Strongly No 

Agree Agree Disagree Disagree Response 



Item - I feel 


f 


% 


f 


% 


f 


% 


f 


% 


f 


% 


Spouse is comfortable with child 


52 


35.6 


43 


29.4 


8 


5.4 


7 


4.7 


36 


24.6* 


Spouse does not want to be around child 


1 


.6 


0 


0 


38 


26.0 


70 


47.9 


37 


25.3* 


Spouse's family kind to child 


47 


32.1 


53 


36.3 


5 


3.4 


3 


2.0 


38 


26.0* 


Spouse understands child 


41 


28.0 


55 


37.6 


10 


. 6.8 


4 


2.7 


36 


24.6* 


Spouse's family comfortable w/ch1ld 


38 


26.0 


56 


38.3 


11 


7.5 


1 


.6 


40 


27.3* 


Friends comfortable with child 


49 


33.5 


72 


49.3 


16 


10.9 


3 


2.0 


6 


4.1 


My family 1s unkind to child 


1 


.6 


4 


2.7 


45 


30.8 


91 


62.3 


5 


3.4 


Friends do not understand child 


8 


5.4 


30 


20.5 


65 


44.5 


40 


27.3 


3 


2.0 


My family understands child 


44 


30.1 


80 


54.7 


15 


10.2 


3 


2.0 


4 


2.7 


Friends do not want to be around child 


1 


.6 


11 


7.5 


63 


43.1 


68 


46.5 


3 


2.0 


Family does not want to be around child 


1 


.6 


3 


2.0 


53 


36.3 


84 


57.5 


5 


3.4 


Friends are kind to child 


51 


34.9 


84 


57.5 


5 


3.4 


3 


2.0 


3 


2.0 


Family uncomfortable around child 


6 


4.1 


11 


7.5 


53 


36.3 


71 


48.6 


5 


3.4 


I lack time with other children 


13 


8.9 


23 


15.7 


48 


32.8 


34 


23.2 


28 


19.1 


Concerned w/ effect of this child 






















on my other children 


6 


4.1 


22 


15.0 


53 


36.3 


36 


24.6 


29 


19.8 


Siblings unaffected by this child 


24 


16.4 


48 


32.8 


34 


23.2 


8 


5.4 


32 


21.9 


Siblings comfortable w/th1s child 


51 


34.9 


54 


36.9 


8 


5.4 


1 


.6 


32 


21.9 


Sublings happy due to this child 


31 


21.2 


57 


39.0 


21 


14.3 


4 


2.7 


33 


22.6 


Siblings totally accepting of child 


48 


32. S 


62 


42.4 


5 


3.4 


0 


0 


31 


21.2 



♦Answered only by respondents with spouses 
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Profile Data 

In order to compare "low Involvement" families with "high Involvement" 
families, 1t was first necessary to Identify which families would indeed be 
either low or high in terms of Involvement. At the recommendation of the 
project evaluator, 1t was decided that frequency of involvement would be the 
criteria for determining which families would be rated as high vei .us low 
Involvement. It should be noted that no significant correlations were found 
between the families' frequency of activities and their level of involvement 
in these activities. 

Families were grouped according to the number of occasions that they 
had contact with the program, as determined by the TPS/EC staff. Quartlles 
were determined 1n order to form extreme groups that could be compared. 
The lowest quartlle Included those families who had three or fewer contacts 
with the program during the data gathering period, approximately seven 
months. Throughout the data collection phase, the TPS/EC professionals 
documented 2,398 episodes of involvement. Those 1n the upper quartlle had 
thirteen or more contacts during that period. It should be noted that low 
versus high involvement was not related to type of program option, e.g., 
parent education rather than direct participation. 

These groups were then compared on the items of the three scales 
completed by the families and on the items listed on the Family Background 
form. The purpose of this comparison was to Isolate factors that might 
account for the differences in contacts. Ch1 square tests of independence 
were run on nominal variables and the t-test for means of Independent 
samples was used for data that had equal interval scaling. 

Statistical significance was set at the .05 level; I.e., significant 
differences had less than a 5% probability of being due to chance alone. 
Two-tailed tests were done in this exploratory analysis. 
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An analysis of the data indicate that several variables significantly 
discriminated between the upper and lower quartiles (see Table 5 which 
presents those characteristics of more involved families). 

Variables that significantly discriminated between the upper and lower 
quartiles were few, most of them related to the organization of the educa- 
tional program itself. A major variable was whether the program was center- 
or home-based. Families with children enrolled in a center-based program 
were more likely to be involved than families served by a home-based 
specialist. This finding is most surprising since home-based programs, 
by nature, are designed to provide direct service to parents. Specifically, 
center-based programs which are daily and special education oriented and 
which provide transportation are more likely to promote involvement. 
It also seems that those families which are not involved with other agencies 
are more likely to be involved in their child's special education program. 

As indicated in Table 5, families of hearing impaired children are 
more involved than families who have children with other types of disabilities. 
One explanation may be that the TPS/EC program offers specific family 
activities, such as signing classes, for HI families. 

The fact that families with children in mainstreamed settings are not 
involved suggests that they align themselves with the mainstreamed setting. 
This perspective would suggest that such families view the mainstreamed 
setting as an appropriate learning environment since they tend not to solicit 
opinions or advice from the special education resource personnel associated 
with these programs. 

A major noneducational variable related to involvement was transporta- 
tion. It is unrealistic for professionals to offer parent activities without 
considering transportation needs. Families without consistent transportation 
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Table 5 

A Comparison of Percentage Scores Found to Discriminate Involvement 



Quartile 



Item Lower Upper 



Parent has own car* .70 .86 

Handicapped child's age* 

0 to one year ,02 .00 

one to two years .08 .02 

two to three years .20 .03 

three to four years .20 .22 

four to five years .20 .47 

five to six years .30 .26 

Type of disability* 

developmentally handicapped .18 .21 

language impaired .12 .05 

visually impaired .04 .02 

multi handicapped .30 .28 

otitis media .30 .22 

physically handicapped .06 .03 

r 

hearing impaired .00 .19 

Enrolled in daily program** .34 .84 

Enrolled in parent education program** .34 .03 

Enrolled in other program options** .38 .12 

Enrolled in home-based program** .30 .02 

Enrolled in center-based program** .32 .88 
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Table 5 (continued) 





Quartile 


T 4* am 

i tern 


Lower 


Upper 


no i ii a urcoincu in rcyuior prcawiuui 


.14 


.00 


1 onnth f\f fimo in nv*nnvafn^* 
L-Ciiy uri u i time hi pruyr uin 






1p<q than thrpp months 

1 Cj J wllGUI Ulll CC IllUllwfld 


.04 


.00 


three to si* months 

Will CC Uw w |A IIIVII t»|l«J 


.18 


.09 


9iy to nine months 

g 1 A LU II 1 IIC lllwll wild 


• .31 


.48 


sprond vpar 


.04 


.25 


thirH vpar 


.04 


.25 


Tuur tn jrcar 


.02 


.04 


How rhilrl opts to oroaram** 

nun wii 1 i u yc l j ww pi i am 






paren t 


.32 


.07 


h 


.00 


.03 


Carpoo I 


.06 


.00 


Kt i c 
Dub 


.38 


.88 


u trier 


.04 


.02 


Twno ryf cPv*v/"irp vpppiv/pH ^rom nthoy* anpnriPQ* 

I J pc U 1 gCf V i UC ICUCIVCU liWIII U 1 1 IC l ayciiw IC9 






rf\\ incpl inn 


.04 


.12 


educational 


.04 


.14 


financial 


.24 


.07 


legal 


.02 


.00 


social 


.00 


.03 



* p<.05 

** py.oi 
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of their own probably will not attend such activities, regardless of their 
value. 

Interesting contradictions to the folklore about parent involvement 
were also found. Family background variables, such as parents' age, race, 
employment and income level are not predictors of involvement. In addition, 
how parents feel about their handicapped child does not seem to be related 
to their involvement. 

An analysis of these characteristics suggests that family involvement 
is related more to program design than to noneducational family background 
variables. These findings indicate that professionals might be able to 
improve parent involvement if program modifications were made. Specifically, 
1t is advisable that professionals do the following: 

1. Provide activities that are specific to exceptionalities; rather 
than offering general topics to the parent population at large. 

2. Plan realistic information sharing opportunities for families who 
are actively involved with other agencies and with health care services. 

3. Offer alternative involvement opportunities for families who either 
do not have their own transportation or who are unable to use their trans- 
portation, often because of economic reasons, for school -related activities. 
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Recommendations fcr Further Study 

The information from the present study was obtained from a single 
early childhood program. Although the program has several components and 
served a diverse population, there are likely to be some conclusions that 
are specific to the program that was studied. Therefore, it would be 
prudent for potential adopters of these recommendations to repeat the study 
1n their own setting. Such a cross validation of the results may not have 
to be as large a study, but if the program offerings have a different 
configuration than the Toledo Public Schools' program, the correlates of 
involvement could possibly differ. 

A second suggestion would be to include some variables that were not 
used in this study. Testing parents on their knowledge of their child's 
handicapping condition and observing parent-child interactions in the 
home are but two of the variables that may provide additional insights into 
the relationships between parent involvement and parent characteristics. 

A third recommendation is to use the Parent Needs Assessment Inventory 
with a group of families in order tc see whether the educational programming 
that such use promotes is substantially different from what is already 
provided. A needs assessment of the parent , as opposed to the child, may 
lead to the development of new materials, new roles for professionals, and 
new expectations on the part of both professionals and parents. Some 
restructuring and redefining of responsibilities may be needed. On the other 
hand, it is also quite possible that the parent needs assessment would 
sharpen the professional's awareness of the family of the handicapped child, 
but not require sizeable change on his/her part. The only way to really 
know is to use the PNAI and to seriously consider the information that it 
provides. 
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The most important recommendation for further study 1s to go beyond 
correlational analysis to see whether changes 1n programming result in 
corresponding changes in parent Involvement. For example, since transporta- 
tion was found to be a barrier to involvement, would providing transportation, 
establishing meeting places near bus routes, arranging car pools, and the 
like result in greater involvement? Only a pilot study would really provide 
trustworthy answers to that question. 

A second example comes from the finding that these who are involved 
with obtaining medical services for their child were not likely to be 
involved with the educational program. There could be a way to meld the 
two programs, medical and educational, through linkages with physicians, 
to see whether such linkages would enhance the Involvement of these parents 
1n educational programs. 

The results of the present study indicate which factors are related 
to non-1nvolvement. Some of these factors could possibly be manipulated 
to change that real tlonshlp. Only a well controlled study of such Inter- 
ventions will confirm these expectations. Perhaps providing transportation 
or promoting medical-educational linkages will not enhance Involvement, 
but we will not know this until it is attempted. 
Studies Implied from the Present Research 

Other studies are also implied from the results of this study. Although 
these studies have no direct bedring on the focus of the parent Involvement 
analysis, subsequent investigation using much of the data that was gathered 
1n this study could address the following questions: 

1. Why is there such a uniformly high level of satisfaction with the 
early childhood educational program? Is this satisfaction based on child 
progress? Is it based on having some services as opposed to having no 
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services? Is 1t based on the psychological relief and physical respite 
of freeing up parent time? 

2. Are the feelings about being the parent of a handicapped child 
related to stages of development? Parents of handicapped children are 
thought to progress through several stages, from denial to acceptance. 
Is this staging related to their feelings about their child, themselves 
or their families? 

3. What are the social costs of non-involvement? An assumption of 
this study was that it was quite appropriate for some families not to be 
Involved 1n the educational programs of their handicapped child. It may be 
important to determine the feelings and beliefs of those parents who chose 
not to be involved. Is the parenting role defined differently by those 
parents? Are they intimidated by the educational system, or do they have 
disdain for 1t? Do they experience guilt feelings about their non- 
involvement? Perhaps such an analysis would help us to understand when 
non-involvement is appropriate. 



o 
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Appendix A 
Advisory Board Members 



47 



As Indicated 1n the following listing, IPPP Board Members included 
professionals representing an array of agencies serving families with 
handicapped children as well as parents of special needs children. 
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TOLEDO PUBLIC SCHOOLS 
touoo. ohw mo* 
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Jalna S. MacLaren 
Director 




HOME ECONOMICS DEPARTMENT 
AND 

FAMILY LIFE EDUCATION CENTER 



PARENT INVOLVEMENT IN EDUCATION 
ADVISORY BOARD AND 'STAFF 
1983-1984 



Joyce Carnovale 

FOSPA Parent /Volunteer Trainer 

McKesson School 

1642 Tracy Road 

Tolcrlo, Oh Jo 41605 



Stephen Jurs 
IPPP Project Evaluator 
University of Toledo 
2801 W. Bancroft 
Toledo, Ohio 43006 



Ed Fiscus 

Department of Special Education, Chairperson 
Bowling Green State University 
Bowling Green, Ohio 43403 

Dorothy Fletcher 
President PTA Council 
95' Belmont 

Toledo, Ohio 43607, 241-4316 
j\n Freeman 

Parent Involvement Supervisor of Activities 
Head Start Program 
Warren school 
124 W. Woodruff 
Toledo, Ohio 43621 

Jerome Guilford 
Director, Chapter 1, FCIA 
Washington School 
514 Palimrood 

Toledo, Ohio 43602, 255-6951 



Christino Koalas inski 

Coordinator Voluntary Action Services 

One Stranahan Square 

Toledo, Ohio 43604 

Kleia L uckner , RN 
Clinical Director 
Toledo Hospital 
2142 North Cove Blvd. 
Toledo, Ohio 43606 

Jalna S. MacLaren 

Director, Home Economics/ Rami ly Life 
Toledo Public Schools 
Manhattan and Elm 
Toledo, Ohio 43608 

Colleen Mandell 

Department of Special Education 
Bowling Green State University 
Bowling Green, Ohio 43403 



William Hartwig 
Ohio Department of Education 
Division of Special Education 
933 High Street 

Worthington, Ohio 43085, 614-466-2652 



Penny Mueller 

Coordinator Parents Plus Program 
McKessop School 
1624 Tracy Road 

Toledo, Ohio 43605, 419-666-5180 



Ruth Johnson 

IPPP Project Site Coordinator 
McKesson School 
1624 Tracy Road 

Toledo, Ohio 43605, 419-666-5180 



Kathleen Morris 

Representative Toledo Federation of 
Teachers 

2290 Chalmett Drive 
Toledo, Ohio 43611 
244-0411 (Cherry School) 
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TOLEDO PUBLIC SCHOOLS 

MANHATTAN ANOfLM 
TOtfOO, OHIO 4990$ 



Jaina S. MacLaron 
Director 




HOME ECONOMICS DEPARTMENT 
ANO 

FAMILY LIFE EDUCATION CENTER 



PARENT INVOLVEMENT TN EDUCATION 
CONTINUED 
Page 2 



Carol Quick 

Supervisor , Toledo Public schools 

Early Childhood Program 

McKesson School 

1624 Tracy Road 

Toledo, Ohio 43605 

666-5180 

Ed Talorico 

Director, NW Ohio SERRC 
R.R.2 

10142 Dowling Road 
Bowling Green, Ohio 43402 
419-833-6771 

Mr. warren Vehslage 
Plant Manager 
General Mills, Inc. 
1250 Las key Road 
Toledo, Ohio 43612 

Kathleen Voorhies 

State Supervisor, Division of Vocational Education 

907 Ohio Departments Bldg. 

65 S. Front Street 

Columbus, Ohio 43615 

614-466-3046 




BEST COPY AVAILABLE 
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Appendix B 
Advisory Board Meeting Minutes 
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I. ADVISORY BOARD ACTIVITIES 
Five advisory board meetings were held on: 
October 26, 1983 
December 7, 1983 
February 22, 1984 
April 4, 1984 
June 14, 1984 

Following are the minutes of the IFFP advisory board meetings. 
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Minutes 

IPPP Advisory Board Meeting 
10-26-83 

The first meeting of the IPPP Advisory Board Committee opened with a 
welcome and introductions. Dr. Colleen Mandell then provided an overview 
of the IPPP project with a discussion of the goals, proposed activities, and 
projected timeline.. Following this overview, discussion focused on the 
role of the Advisory Board memhers in the implementation of the project. 
Dr. Mandell stressed the importance of Advisory Board input, especially 
im terms of making the project relevant to different types of community 
service agencies working with children and their families. Input from 
Advisory Board members suggested that meaningful parent involvement with 
interagency communication and collaboration is a high-priority concern of 
service providers. 

Participants were then reminded about the next Advisory Board meeting 
scheduled for Dec. 7th to be held at the Toledo Board of Education 
Administration Building. An abstract of the IPPP project is to be mailed 
to all participants along with the agenda for the next meeting. 
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Minutes . Q 
IPPP Advisory Board Milting 
12-7-83 

The second Advisory Board meeting for the IPPP project opened with a "brief 
review of the proceeding meeting. Ruth Johnson, IPPP site coordinator, then gave 
a report on the data collection process. She reported that Phase I of data 
collecting would be finished Dec. 9th and that Phase II would start in mid- 
January. She commended the staff of Toledo Public Schools Early Childhood Program 
for their cooperation in the data collection process. 

Dr. Mandell briefly reviewed the nature and scope of the IPPP project by 
defining its two-pronged focus: (a) to collect and analyze data relating to 
parent involvement activities in the early childhood program, and (b) to develope 
a system for individualizing parent participation programs. Dr. Mandall noted 
that field testing, or validating, the IPPP system and products is not within 
the scope of the project funded for the 1983-84 year. She then introduced ideas 
on a follow-up proposal that would involve other agencies in the validation of 
the IPPP system. 

Suggestions and comments from the Advisory Board members included the 
following : 

(1) the need to provide preliminary feedback to the early childhood staff 

(2) the need for the IPPP process and tools to be applicable to professionals 
in other community agencies serving families of handicapped and at- 
risk children 

(3) the need to include reference to parent involvement in perinatal and 
other support programs when collecting background information on 
families 
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AdviAory Board MinutZA 
Parent Involvement in Education 
Hbnjuaiy 22, 1984 



The February 22 Advisory Hoard Meeting opened tucth Vr. Colizzn Mandzll 
Adoring the {allowing data, collzction inAtrumzntA to be uAzd in the. IPPP 
projzct: 

1 . PaAZWt IzttZT 

2. Attitudz toward family 

3. Involvement in community kzaoua.cz 

4. FeelingA regarding disabled child 

5. Program aoJUa faction 

Each, comnittze member woa aAked to critique zach onz. ViAcuAAion 
fallowed. Several AuggeAtionA were madz OA to thz individual item on 
thz inAtrumzntA. 

Colizzn thankzd thz committzz and at>kzd them to return any o£ thz 
inAtrumentA to her with AuggzAtionA rzgarding wording, farmat, ztc, 
within thz nzxt wzzk. 

In addition, Vr. \hxndell gave zach member a {Iyer advertising thz 
BGSU Coltzgz o{ Education Seventh Annual Early Childhood Spring Convenience 
planned far Match 31, 1984. 

Carol Quick announczd that thz FOSPA Project waA going very well. 
She gave each member a copy o{ thz Pupil PzgiAtration Pom uAzd to gather 
UatuticA &rom partiUpantA . Enrollmznt AtatiAticA were Ahared oa fallowA: 

CIoaaza Began: January 10 - HeatherdownA 

January 18 and 19 - Cherry 

Enrollment: HeathzrdownA : 

FamitizA Pzoplz 

TuZAday Morning 9:30 - 1 1 :00 TV TO 

TuzAday Evening 6:30-8:00 17 34 

Cherry PreAchool : 

Wedneiday Afternoon 1:00 - 2:30 

[Head Start) 
Thursday Horning 9:30 - 11:00 
Afternoon 12:30 - 2:00 

TOTAL 

Trained Volunteer* 



Penny Mueller, Joyce Carnovale, and Janet Freeman Aharzd progrzAA and 
format o{ thz program by way c{ a Alide przAzntation. ^hzy indicated that 
there woa a good mix o{ both mothzrA a.:-' {athzTA participating. Caroi 
Ouick Indicated that Head Start provided equipment and material a to the 
project. Janet Freeman woa inAtrumzntal in both securing and adapting 
thz materialA lor Head Start participant!,. She iA alAo conducting thz 
onz cIoaa at Cherry far Head Start ParentA. 

Carol indicated that a mo At di{{icult taAk woa that o{ proczAAing 
and packaging 120 looming Center boxzA far zach Aitz and adapting them to 
meet the needA o{ diverAZ cultural {amilieA and the special need* ckildjizn. 
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Advi&oAy BoaAd Mutate* (coctt. ) 



Sue Voung, Tolzdo PubLLc School* EvaluatoA, has volu.nte.eAzd to <u*y&>t 
in dzvzloping a pAoczAA and impact zvaluation ^oa thz piojzct. Sincz tkz 
F0SPA modzl nzzd* to mzzt thz nzzdi orf Tolzdo lamilizA, hhz utiZl iwAk 
clotzly mXW thz &ta^ to dz&ign an in&tAumznt to oaazaa all akpzdU 
including voluntz&A cue and tAoining. 

Vi&cuA&ion lollowzd AzgaAding plan* loA nzxt yzan with input ^Aom 
thz committzz. CaAol MX continuz tkit> cLUcuAAion at thz ApAit 4th 
mzzZing. 
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Advisoty Board Minute* 

Patent Involvement in Education 

fiptil 4, 1984 52 



The April 4, Advisoty Board meeting opened with up date* on the IPPP 
and POSPA projects. Carol Qotcfe tepotted that patent* in the POSPA pnogtam 
ate a**i*tina in the packaging o£ the learning centeK boxes and that this 
was going well. Carol aUo tepotted that a POSPA status tepott and a 
ptoposal lot additional funding lot the 1984-85 school yean ''tave been sub- 
mitted to General Hills. The new pt^oposal was written to rellect the 
loltowing : 

A. A projected entailment ol 150 - 175 lamilie* 

B. Adaptation* to meet the special need* ol handicapped children 

C. Adaptation* to rellect the cultutat diversity ol the. community 

V. The utilization o{ trained volunteet* to a**i*t In implementing 
the ptoject 

Families enrolling in the. TOSPA ptogtam lot the 1984-85 school yeat 
Ml be a*ked to pay a $10 lee iot consumable supplies. Special ellott* 
Ml be made, to enroll mote special need* chitdten in the POSPA classes . 

A suggestion was made to build some money into the budget lor special 
tecognition ol the FOSPA volunteet*. This idea was endot*ed by othet 
memben* ol the Advi*oty Board. 

Ruth Johnson ptovided an update on IPPP ptoject activities, beginning 
with a discussion on the tevised Patent Needs Assessment Invento>ui (PWA7 ) . 
P.wth tzponted that tevision* wete ba*ed on Advisoty Board input and fiiei'd 
testing tesults. 

The lirst maiUng o& the PWAI sent out on Match 22, to 241 families 
in the Early Childhood Ptogtam. Within a two week period, 26 petcent of 
the sutveys wete tetutned. A second mailing is scheduled to ao out on 
April 9, 1984. 

Path tepotted that the patent-involvement data collected throughout 
the yeat is in the ptocess ol being coded and analyzed at BGSU, but that 
no tepott is teady at this point. She indicated that this was disappointing 
in that the IPPP stall hoped to ptovide some pteliminaty finding* and 
feedback to the Earlu Childhood stall by now. She said that such a repott 
would be made available a* soon a* possible. 

Path also tepotted that the IPPP stall is now working on the outtir.e 
lot the Patent Involvement Manual and that suggestions Itom the Advisoty 
Boatd would be welcomed. She also noted that sevetal proposal* have been 
*ubmitted lot ptesentation* at state and national c .letences. 

Discussion then locused on connecting link* between the FOSPA and 
IPPP Ptoject*. U wa* noted that both ptoject* ate based on the lact that 
patent involvement can enhance the eHectiveness o{ a child's educational 
ptogtam and that patents can develop the skill*, knowledge, and attitude* 
necessary lot becoming conlident and competent in theit tole as the.it 
child's pAimasiy teacher. 



53 



Inter- pro gram and inter-agency collaboration \mJie also noted as 
characteristics common to both the. 1PPP and FOSPA Projects. Also noted 
was the. potential ion. the. results o( these, two projects to oHer variable, 
insights and iniormation as to iuture program planning. 

Stomal Advisory Board members thin reported on diHerent parent 
involvement activities available, through their respective programs ok 
agencies. A question was raised as to the status oi the IPSVT Program 
in Lucas County. A* no one was sure, the. suggestion was made to invite 
someone fyiam the Health department to explain the. IPSVT Program at the 
next Advisory Board meeting. 




t A major concern identified by the. advisory group related to the 
involvement ot parents o{ kindergarten students in the Toledo Public Schools 
The number o{ students each teacher is assigned and the lack oA a system 
tor parent involvement mere. some. oi the concerns expressed. 

Another concern related to the piovision oi appropriate services tor 
t^r 4 ff*** : i**A or suspected special needs. DihUe the FOSPA Program 
is helpful An identifying and serving young children with special needs, a 
system for "transitioning" these children into kindergarten still needs to 
be reUned. . 



be refined. 
Update : 



- FOSPA staii will visit the BuHalo FOSPA Program on May 1, M4 t to 
snare ideas, express mutual concerns, and solve problems. 

~ Ca *° l Lewis, consultant £rom St. Cloud, mil visit the Toledo FOSPA 
program on May 22 and 23. The iocus oi her consultation mil be: 

1 . Adapting learning centers and activity kits ior iour year old 
children wUh developmental delays. Carol Ml share idea* " 
and materials irom the P.A.T. Project. 

2. Assisting in identiiying strategies and materials to be used 
in parent discussion activities. 

3. General problem solving. 



cc Vr. Working 
Carol Lewis 
Carol Quick 
Colleen Vandell 
lalna MacLaren 
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Advisory Board Minutes 

Parent Involvement in Education 

June 13, 1984 54 



The final Parent Involvement In Education Advisory Board meeting was held 
Jane. 13, 1984. The meeting opened with an update on 1PPP activities, including 
a preZminary synopsis of the results of the patient survey and patient involve- 
ment data collected by the Early ChiZdhood staff. While the data analysis process 
is not complete at this time, emerging trends suggest that the majority of patient 
involvement activities fall in the category of patient education and that patients 
atie generally satisfied with the services offered through the Early Childhood 
program. 

Vti. Slandell reported a 65 peticent return on the sutiveys mailed to the patient* 
in the Eatily Childhood Ptiogtiam. She also tiepotited that the majotiity of the patients 
signed their names to theiti completed sutiveys and that the procedures used for 
collecting data fallowed the process outlined in the gtiant ptioposal. These 
ptioceduties included second mailings, follow-up phone calls, and petison inter- 
views . 

Ruth Johnson then presented an outline draft of the Patient Involvement Manual 
to be completed during the summer. She requested advisory members to review this 
outline avid to provide their suggestions as to any proposed improvements. 

Vr. Mandell reminded advisory members that they would be receiving a copy 
o$ the Parent Involvement Manual along with the final report of the IPPP Project. 

Penny Mueller then shared information about the FOSPA stag's visitation to 
the Buffalo Early Childhood Program. She explained that Buffalo is now in tts 
second year as a FOSPA adoption site and that it was very interesting to compare 
problems, concerns, and solutions with another newly organized FOSPA siXe. 
One outcome of this visitation was some pre-planning discussion about arranging 
a mini-conferev-.c of FOSPA programs, including the St. Cloud, Buffalo, and Toledo 
sites . 

The FOSPA staff also reported on the observation vistt made by Carol Lewis, 
St. Cloud FOSPA Resource Coordinator. The staff felt tliat Ms. Lewis was very 
impressed with the quality of the Toledo program and that she gained valuable 
insights into the adaptations being made to accommodate special nec*~ children 
and to reflect the multi-cultural diversity of the Toledo population, his. Lewis 
tucti also impressed with the benefits gained through inter-agency and inter-depart- 
mental collaboration and with the training and involvement of volunteers. 

Janet Freeman then shared information about the Head Start component of the 
FOSPA Program. She reported active parent involvement {including on-going 
participation of several fathers) ^nd generous support, in the way of equip- 
ment, and supplies from the Toledo Head Start Program. 

Carol Quick made a btUef report on the number and types of families served 
through FOSPA during the 1983-84 year and acknowledged the support received from 
building administrators and voluAteers serving in the FOSPA Program. 

Advisory Board members were asked to complete a survey concerning their 
involvement and their ideas for future directions. The meetinq was then adjourned 
with each of the Advtsory Board membet^s receiving a certificate of appreciation 
fox their support and participation in the FCSPA Program. 
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Appendix C 

Documentation of Collaboration with TPS/EC Staff 
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DOCUMENTATION OF PARENT PARTICIPATION 
TPS /EC Professionals were an integral part of this research project. 

They were a3ked to collect data on families' level of involvement in 

various activities. 

The purpose of the first meeting with TPS/EC staff was to explain 

the IPPP Project, their role in the IPPP Project, and to get an overview 

of specific activities they offer to families. See the following memo 

to staff on this meeting. 
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August 29, 19B3 

We're looking forward to your input on implementing the 
IPPP (individualizing Parent Participation Programs), project. 
We've scheduled the following times on Wed,, Sept. 7th, to do 
some brain-storming with you as to p.aront involvement options 
provided through the early childhood progrrun. We'll be looking 
at both form.il rind informal parent involvement. 

9- 9:45 Meeting with all classroom teachers 

10- 10:45 Meeting with di.ignositc & sup! ort personnel 

11- 11:45 Meeting with parent ed and resource staff 

Hope your' re available to meet with us at McKesson 
according to this schedule. If you have a time conflict, please 
come at one oi the other scheduled times, W«.« v due the input 
of everyone in the program and are looking forward to working 
with you this year. 

Thanks! 

Colleen tt Huth 
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At the second meeting with the TPS/EC staff, the focus was on 
how each staff member provides involvement opportunities to families. 

The staff was asked to complete the following open-ended questions. 



H3 



INDIVIDUALIZING PARENT PARTICIPATION PROGRAMS 
Project Director: 

Dr. Colleen Mandell 
Department ot Special Education 
Bowling Green State University 
Bowling Green, Ohio 43103 
(*$19) 372-0151 

* 

Site -.ocrdinatori 

Huth Johnson 
KcKoaaon School 

Tracy 
Toledo, Ohio 43605 
(lj19) 666-5160 

Grant # GOOS30031S 
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The im Project: Individualising parent Participation Progi-ams 

Handicapped children need an individualised educational plan to J?asfc 
their apaoial instructional needs. Parents of handicapped children have 
jptoial needs, too. By looking at the individual parent needs find also each 
rcmily, we, as professionals, are better able to inplement effective parent 
programs. 

Within the last .several years , special educators have been given 
additional responsibilities, aany of ttoich involve non instructional tasks. Wo 
£r« mandated to involve parents in their handicapped child's prograta. Yet, 
i.oo often attempts at involving parents are rejected or program gcals go 
nnc&t. The vtocle area of parent involvement has bocosa, understandably, a 
sensitive issue for soae professionals, whilo others havu chosen to ignore it. 

The purpose of the 1PPP project is to investigate why soae parents get 
involved in their child's program uhile others choose not to be involved. 
Specifically, the project has two goals. First, identify factors related to 
parent participation in various types of programs. Here we are looking at 
both for>aol and informal involvement. The focus is on the parents and family 
needs • 

In order to complete this aspect of the project, we will need your help 
ia determining which parents are involved in related activities, l.'e know you 
ere cruly busy already and we will do everything possible to minimise your 
involvement in this noninatructional task. 

The second goal of the project is to develop the .Parents Needs 
Ajasaament i nventory (PHAI). Information derived from the PNAI will help 

BtST COPY AVAILABLE 
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profuaaicnula detarcoine raalistic program options for parents. The ?MAI villi 
be part of a manual for professional use in devoleplnfl effootivc parent 
involveoant; prograos. Activities related to this goal will be the 
rsaponsiblilty of the TPPP projeot staff. 

The IPPP Project Is a Joint venture between the Department of Special 
Education ct Bowling Green State University and the Toledo Public Schools 

« 

Early Childhood Prograa. 

j're looking forward to working with you. 

Colleen and Ruth 
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Parent involvement activities cone in nany different packagea. These *ay 
include attending a parent education classes, participating in parent-child 
.sessions, observing or volunteering in the classroom, and exchanging frequent 
notes with their child 'a teacher. Please indicate those activities, both 
formal a/id informal, which you use to involve parents. 



THANK YOUI THANK XOUI THANK YOUI 
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— i m i^fc— — — mm mmmfmmmm*mmmW9^ ■ ■ ■ mm u rn ■ 

The extent to uhlan parents ire involved in their child's educational 
program ia difficult to assess. Perhaps you have found some ways of raoording 
parent involvement that might help us. Please describe your suggestions for 
documenting parent 'involvement for each parent activity. 



THANK YOUl THANK XOU! SHANK YOU! 
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At the third meeting* TPS/EC staff and IPPP staff defined "level 
of involvement" (see attached definitions) , and reviewed the various 
forms to be used to collect "level of involvement" information. 

Based upon TPS/EC staff feedback, the following data collection 
forms were developed and later utilised by project staff. 

1. a Formal Activities Log 

2. an Apartment /Home Visit Log 

3. a Therapy /Diagnostic Informal/Interaction Log 

4. a Phone Log 

•Examples of these recording forms are included here. 
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Criteria for Involvement 
To help clarifv the levels of involvement, the following mav be helpffil. 
Not involved 

Refers to parent not attending an activity, not making phone calls, and so 
forth. The focus here is on the parent choosing to be involved or not. The 
following are some examples. 

1 . Does not initiate phone call 

2 . Does not return teacher initiated phone call 

3. Does not attend IEP meeting, open house, etc. 

4. Savs he will do anvthing to help, but does not 

Somewhat involved 

Generally refera to attendance but not participation. It also includes 
thnse parents who attend but do not follow through with professional's 
suggestions or those who fail to focus on their child. For example: 

1 . Attends conference but does not ask questions soecifically related 
to her child 

2. Asks for advice on child-related isaue but does not follow through 
with recommendation. Often a time lapse will occur before 
professional can determine whether recommendation was followed 

3. At home or therapv, parent attends but does not model approximate 
predetermined behavior 

U. Attends conference, workshop, but leaves earlv 

Involved 

Refers to those behaviors which exemplify a response, question, concern to 
the child or program. The focus here 's on the child. For example: 

1. Calls school to discuss child's progress, language problems, 
medical needs, etc. 

2. Attends workshop and asks questions related to topic or applies topic 
information to her child 

Actively involved 

Refers to active participation. At this level, no only does parent ask 
questions, but she or he follows through with the recommendations, suggestions, 
etc. OR the parent asserts self for professional to provide information. We do 
not want to interpret these behaviors U.e., style of communication) as either 
positive or negative. For example: 

1 . Attends workshop and completes related homework or attends workshop and 
asks questions about child and continues until information is sufficient 

2. Phones school and asks parent to follow through with request to send in 
classroom material 



7'J 
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CONTACT RECORD 



Date 


Type of Contact/ 
, Purpose 


Amount of Time 




Level of 
Involvement 


Name/Relationship"" 
to child 








NI 


SI 


I 


AI 




y. ' 
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INFORMAL PHONE LOG 



Date 



Prof, 
Ini- 
tial! 



Name/Relationship 
to Child/ 



Caller 



Purpose 



Level of 
Involvement 
NI SI I AI 



The 



Level of Involvement 

HI a Not involved. Did not return call. 

SI = Somewhat involved. By merely calling, parent starts out at this level, 

call may not be related to child or program. ..... 

I s Involved. In order to be involved, the purpose of the call must be on child s 

AI = Actively involved. This level may require a time lapse since the parent must 
actively respond to professional's recommendation. OR family must assert self 
to require information. Remember that a time lapse may need to occur to 
determine AI. 
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APARTMENT / HOME VISIT LOG 



oo 

Professional's name 



Family and Child's Name 



Koscer 


V>jt 
^Involved, , 


Somewhat 
Involved 


Involved 


Actively 
Involved 


Comments 


i. 


M F GP OF G 0 


M F GP QF G 0 


M F GP OF i.' 0 


M F GP OF G 0 




2. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 





3. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




A. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




5. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


- — , — — 


6. 


M P GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




7. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




8. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




9. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 




10. 


M F GP OF G 0 


M F GP OF G 0 


M F GP OF G 0 


K F GP OF G 0 




11. 


M F GP OF G 0 


M F GP OF C 0 


M F GP OF G 0 


A F GP OF J 0 




12. 


M F GP OF G 0 


M F CP OF G 0 


M F GP OF G 0 


!f F GP OF G 0 





H - Mother F * Father CP - Grandparent OF - Other Family G » Guardian 0 » If other includes stepparents, 

indicate who in comment section. 
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Dear Parents, 

Please take a few minutes to look over the class notes in the NOTES section of 
this book and discuss the class activity with your child inviting the child's 
participation. For each day that you complete this activity, please record your 
initials in the appropriate place on the form below and make a brief comment about 
the child's response. Comments may include such things as Mary pointed to two of 
the pictures and said, "I went down the slide. I went fast." or "Jimmy didn't like 
the cornbread." 

Thank you for your cooperation in completing this form. Your i n P ut helps us in 
determining the value of these daily class notes. 

CLASS NOTES LOG 

Week of Initials Comments 

M 



TH 



Week of Initials Comments 

M 



TH 



This is an example of a data collection form which was designed 
by IPPP Staff to help ones TPS/EC professional collect level of involvement 
information. ^ ^ 
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Other meetings throughout the year served to (a) check reliability 
among TPS/EC Staff in recording level of involvement, (b) announce project 
changes and progress, and (c) discuss any issues related to the project. 
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IPPP— TAKE A DEEP BREATH 1 1 



71 



The Formal Activities Log is to be used for formal activities, i.e., 
those activities which involve a sroup of parents at one time. For example 
open h^use or workshops that vou p.^e doing. 

The Apartment /Home Visit Log is for professionals involved in regularly 
scheduled home visits or apartment sessions, i.e., the Parent Educators and 
Socialworker. Ruth will transfer this data to the appropriate IPPP forms 

The Therapy /Diagnostic /Informal/Interaction Log is for all contacts with 
. parents not recorded on any other forms . 4 It is not for recording informal 
communications. We will collect this data beginning October 9. 

THE PHONE LOGS ARE IN USE 1 1 1 If you have any questions call Ruth or 
Colleen. If you have comments direct them to Ruth. 
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By now, the ayutem fur collecti*./:, data on all types of parent Inolve^.72 
is in plain*. F-ircnt involvement art I .itki-s on which ve need dat.a in.tl udo : 

• phone interaction* 

iVnuu] activity % (e.c claosoc »r pr^up moctinp: / 
V.. rrtv a part merit visits 

ft J I 1 .E.P. and otm«r parent-teachex* meetings 
parent-child rl a. 

nurvnt parti cipat ion in claouroom activities 
. patent volunteer activities ( through Purcntn 1'lus, inv<;3 ve.n*T.t .in 
I Viregn t- GtalT Exc hange , etc. ) 
informal interactions with parents 

Ir you'wj discovered holer, or sna^s in the data collection pnu^^G, plenw* 
let uti know. 

lMr.fi collection forma can ho forwarded to Ruth \>n a weekly ur, at Uie 
.*!. , ;i hi -weekly basis. Extra dnta collection fonua arc Available at oever- 

uj r.-ntra 1 |cn;ati "HO .' 

(iy by t.bc: check-in she-M. at Cherry 

' ? under the ph« m? at. u-\rv. ! f 3 ■u-sui at MeKo:;.M..»u 

i under the phone by Ru-'ii's ii. .d* at McKe.sa-m 

:'rs i nklih t«*acher&, we'll try to keep you veil supplied vfn vluitsj 1o y-ui 
f'.'tcr-rv-om and intor-echool nun' I • 



Tf yen; haven't al*i.-*idj d;.;;C plr.-sni? n-O'i:* daui 01, yr..:r boring I i; j 
1-f-the-yeur meet Lr* ; -!j, v/i th parents. We wi..«iKi like :.o hntvc • ••.] lira 
data i»i hv F r i day , 'V'^-ter t'ii.h. 

.V:?. Pleuye In. euro lo pr. vide complete ilata on the IK 11 !' forma, au< % h .'ti- 
the i-bilil'c na:.**, f;wni i.y 1 & name, ana individual's roIaMori&hip l.o 
the oh I M , 

On:Tou> f n»« Meet Srijr; 

Meeting l-o clarify itiau-a and concerns related to data collodion arc 
i-cl rir We-lrn^-ia;', October loth. Please attend one of the f.ijjowinr wr.«lin^w: 

Or'i'5 - 10 : U5 ; v i Cherry Preschool 
■1:00 - 12:00 at McKesuon School 



There ar<- r only 8 more data-c<,l Uv.t ion veekn before Chris*i,nmc. br^i,H!!! 



V 



n 



7 
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"hank you for yonr inp.;i *'.n^ ;\^f-»» h u/;(.r.! 
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The.. fust' ,oW of da1* collection f^r th 

eroyct .o-ll be fnh'J^d 0*C~. *) th J 

PI err 5 £ /-? a o e // /v ( C&/I ed ia/t for ™ s 

in ly T)ec. foil. Thank? so much/ 



We'd likt to meet W/ y #t <>? 
January ^o discuss passible. chefifS ' n 

i!ie cialn collection process / pre. bmi nary 
ft>icittvj$ from f/te first Jujf 0 f jho year, etc, 
f lease play/ f$ ct fiend a flier *) ; 30- /* ; 3d 

for a il the* doh- co/l*< han 1t»><z or>&{ 
effort y c tt ,rwtf~d //; /l),s f>r<*je*i\ 

O n'l i £ '/^< > •' C ti nyJroi/rd S c 9 t'L't c <° $ '/ o f he's / <) 



BEST COPY AVAILABLE 



ERJC 7 y 



I 
I 
I 

I 



AJo ti 



74 




o 







^ ^ ^ ' aft avail, 




75 



TO: All Early Childhood Staff 
FROM: Ruth Johnson 



DATE: April 3, 
RE: IPPP Project 



We owe you an apology — 

We hoped to give you some feedback on the parent involvement data 
collection process long "before this . We figured wrong. The data- 
analysis maze is far more complex and time consuming than we antici- 
pated. However, we will provide feedback to you. If we don f t make it ■ 
before June 6th, we will get something to you in writing over the summer. 



A few reminders: 

(1) March 30th marked the and of day-to-day data collecting. (Vhevl) 
Please continue recording all personal activities, including IEP 
meetings, until the end of the school yea-.-. Thanks! 

(2) By now, all teachers should have received (or have souosne else 
working on) The Family Background Information Sheets. In complet- 
ing these forms, please do not leave b..anka. Don't be afraid to 
make educated guesses, where applicab.uT.~~ "indicate "unknown" only 
in cases where you cannot get (or gue^)-the information requested. 
Remember — ask for help , if you need it I 

(3) Please have ail data collection and Family Background sheets com- 
pleted and turned in by April 18th. We will then get off your 
backs for the rest of the year! 



One more thing: 

Colleen is very interested- in getting 3cme "first hand" experiences 
with the children and families in our program. She would love to spend 
time in May walking along with you in your work. Hhe may be contacting 
you soon after break- to set this up. 



Thank you for your cooperation on this project I 
Enjoy Spring Break I 
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Appendix D 

Documentation of Search for Assessment Tools 
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DE VELOPMENT OF INSTRUMENT PACKAGE 
During the first three to six months of the IPPP Project, several 
s;.' ps were used to obtain current tools used to assess various aspects 
■ of family involvement. 

Requests for information on assessing parent involvement appeared 
in the DEC Communicator (Vol. 10, I T o. 1, 1983) and in the Ohio Division 
for Early Childhood (Vol. 1, No. 1, 1983). Both publications are included 
here. 
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PRESIDENT'S MESSAGE 



What does this coming \ *ar look like for DEC? 

In the spring of 19X2 a questionnaire entitled 
"DEC: Where Are We Going?'* was distributed at 
the DEC business meeting in Houston and again in 
^he Communicator. Forty-eight members responded. 
Two major areas were identified for commendation 
and two others as a concern. Most statements about 
both DEC publications, the Communicator and the 
Journal, were very favorable with comments such as. 
"Excellent changes, congratulations! 0 , and "Com- 
mendations ire in order for the Journal." Public Pol- 
icy through the Pan Network was also seen as well 
done. 

Members *vere concerned, however, on the timeli- 
ness for delivery of the publications. This is currently 
being addressed by Merle Karnes, editor of the DEC 
Journal and Jeanette McCollum, editor of the DEC 
newsletter. 

The area that surfaced as the primary concern was 
the need for greater representation by new members 
on the DEC board and the DEC activities. Many 
people felt it was important to inform the membership 
of the time and place of board meetings and to include 
new people on committees and in planning DEC ac- 
tivities. The time and place of the December board 
meeting will be on Sunday, December II, 1983 prior 
to the DEC/HCEEP Conference in Washington, D.C. 
The time and room location will be po .ed in the Con- 
ference hotel loboy. I lease attend if you are able or 
contact me if you are interested in becoming more in- 
volved in DEC. 

In this coming year I hoye that cur efforts to main- 
tain and develop new quality services for young chil- 
dren with special needs and their families will be 
strengthened through DEC activities. We al 1 need to 
he aware of the impending and current legislation 
which wkI affect the quality of life for the children 
and families we serve. With knowledge of the issues 
we can work together to influence our eiected policy 
makers and inform the public of the need for early 
intervention. 

I am looking forward to a year that will offer DEC 
support at a state and local lev*! and that will involve 
more members in division activities. 
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Bea Gold, President 



Accomplishments of DEC 
1982-83 

Membership increased to over 2600 members 
Published and distributed Volumes 5 and 6 of 
the Journal of the Division for Early Child- 
hood 

Expanded number of DEC state federations. 
There are now 16 states with recognized state 
federations 

Co-sponsored with HCEEP (Handicapped 
Children's Early Education Programs) the 
third annual HCEEP/DEC conference in De- 
cember, 1982 

Honored Dr. William Swann and Ms. Rose 
Engel for distinguished service in behalf of 
early education of exceptional children 
Planned early childhood program for the CEC 
convention in Detroit, accounting for over 60 
hours of convention time 
Published 3 issues of the DEC Communicator 
Assisted CEC governmental relations office in 
preparing testimony on early childhood issues 
and recommendations for the Senate Sub- 
committee on the Handicapped 
Cooperative planning for the 4th annual 
HCEEP/DEC conference to be held Dec. 
12-15, 1983 in Washington, D.C. 
Contributed $500 to CEC to become a Unit 
Sponsor, helping to achieve the very impor- 
tant goals of CEC 



1983 HCEEP/DEC Conference 

December '2-15 
Sheraton- Washington Hotel, 
Washington, D.C. 

The U.S. Office of Special Education Pro- 
grams and the Council for Exceptional Chil- 
dren/Division for Early Childhood (DEC) are 
co-sponsoring the 1983 annual HCEEP/DEC 
Conference. The Conference will be held at the 
Sheraton-Washington Hotel, Washington, D.C, 
December 12-15, 1983. Presentations will ad- 
dress current professional issues related to early 
intervention, early childhood, services in new- 
born nurseries, developmental assessment, fam- 
ily intervention, and additional topics of inter- 
est. 

Additional information on the program (which 
w41l be re. dy by the time you receive this news- 
letter) may be obtained from Mary Sheppard, 
Thomas Buffmgton Associates, 2710 Ontario 
Rd. NW. Washington, D.C. 20009. All members 
of DEC will receive a brochure/ registration form 
by mail. 



The Communicator Needs NEWS 

The DEC Communicator needs information from 
YOU. News concerning special events, innovative pro- 
grams, research activities ... all are welcome! Ideas 
concerning issues that you would like to see addressed 
are aiso needed. Please send all information and ideas to 
Jeanewe McCollum, Dept. of Special Education, 1310 S. 
6th St.. Champaign. IL 61870. 



NEW PROJECT NEEDS YOUR HELP! " 

A new federally-funded project designed to enhance 
parent participation in the educational programs of 
har, ucapped children is seeking information and/or 
mate als from other programs to assist them in the im- 
plementation of this project. They have submitted the 
following description of what th*y hope to accomplish: 

The involvement of parents in thei handicapped 
child's educational programs is considered fo be critical 
for child's development. Yet parental response to in- 
volvement opportunities available to them is generally 
poor. The Individualized Parent Participation Programs 
(IPPP) Project is an applied research activity designed 
to assist professionals in planning and implementing 
parent participation options that are sensitive to the 
unique characttristics of the family. 

One of the first objectives of the IPPP Project is the 
development of an instalment package designed to iden- 
tify factors related to different levels of parent involve- 
ment ?n various types of program options. To assirc in 
the development of this Parent Needs Assessment In- 
ventory, project staff is presently seeking parent 
participation/involvement assessment tools found to be 
helpful to other programs 

If you can offer some assistance, contact 

Colleen Mandell, Ed.D. 
Department of Special Education 
Bowling Green State University 
Bowling Green, OH 43403 
(419) 372-0151 

or 

Ruth Johnson. M.Ed. 

Toledo Public Schools Early Childhood Program 
McKesson School 
1624 Tracy 
Toledo. OH 4360' 
(419) 666-5180 



/ 
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DEC Promotional Items 
Available 



Three different types of items are available for use by 
state federations in promoting membership in DEC: 

• Poster Display — Kay Lund, Chairperson of the 
Membership Committee, has a display board illus- 
trating DECs purposes and activities. The board is 
easily shipped through UPS. Contact Kay at P. O. 
Box 40400, 1010 E. 10th St., Tucson, AZ 85717. 

• Brochures — Kay also has available a brochure 
which can be distributed by state federations. 

• Newsletter — We usually have some extra copies of 
each Communicator which we will gladly share with 
states; these are good give-away items. Contact 
Jeanette McCollum at Department of Special Edu- 
cation. 1310 S. Sixth, University of Illinois, Cham- 
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CALL FOR MANUSCRIPTS 

The summer. 1984 issue of the Journal of the Division 
for Early Childhood will be a topical issue on the use of 
technology in Early Childhood Special Education. 
Technology may relate to special equipment for particu- 
lar populations, or to more •'generic** uses such as 
might be developed with microcomputers, etc. The 
deadline for submission for this summer issue is March 
15, 1984. 

Send two copies, double spaced and in APA format, 
along with a 100-200 word abstract, to: Merle B. 
Karnes, Editor. Journal of the Division for Carly Child- 
hood, Colonel Wolfe School. 403 E. Healey, Cham- 
paign, IL 61820, 

oD 



UPDATE 

State Federations of the Division for 
Early Childhood 

As of April 14, 1983, 17 states had active DEC state 
federations. These included California, Colorado, 
Florida, Georgia, Illinois, Indiana, Kansas, Kentucky, 
Louisiana, Minnesota, New Jersey, New York, 
Pennsylvania, South Carolina, Virginia, West Virginia 
and Wisconsin. 

An additional 15 states had indicated an interest in 
and/or had begun the process of achieving federation 
status. For those of you who live in these states but are 
unaware of these efforts, contact persons are listed be- 
low: 



Alabama 

Ms. Mary McLean 

Special Education 

1230 Haley Center Auburn 

Univ. 
Auburn, AL 36849 

Alaska 
Mary Carr 

In fan. Learning Program 
Alaska Treatment Center 

for Crippled Children & 

Adults 
3710 E. 20th Ave. 
Anchorage. AK 99504 

Arizona 

Dr. Jeanne McCarthy 
Professor/ Director 
Project First Chance 
Dept. of Special Education 
University of Arizona 
Tucson. AZ 84721 

Arkansas 
Barbara Semrau 
Director 

Focus on Children 
2905 King St. 
Jonesboro, AR 72401 

Connecticut 
Ms. Fran Tyluki 
-v6 Flee f wood Ave. 
Bethel, CT 06801 

Iowa 

Reid Zehrbach 

Grant Wood Ai^a Educ. 

Agency 
4401 Sixth St. SW 
Cedar Rapid: I A 52404 

Michigan 

Beverly Johnson 
Supervisor for Early 

ER fcdhood 



Detroit City School 

District 
5057 Woodward Ave. 
Detroit, MI 48202 

Montana 
Susan Workman 
Early Childhood 

Education 
Dept. of Home Economics 
Montana State University 
Bozeman, MT 59717 

Nebraska 
Harlan Stientjes 
Early Childhood 

Coordinator 
ESU 7 SPED Cooperative 
2476 33rd Avenue 
Columbus, NE 68601 

New Mexico 
Dr. Stephen Stile 
Special Education 
New Mexico Slate 

University 
Box 3 AC 

Las Cruces, NM 88003 
Ohio 

Ruth Johnson 
835 Jefferson Dr. 
Bowling Green, OH 43402 

Utah 

Kay Walker 
UMC68 

Exceptional Child Cnt. 

usu 

Logan, UT 84322 

Wyoming 
Donna Hinds 
Box 3224 U, Station 
Laurie, WY 82071 



Finally, the 18 states listed below are those which 
have a contact person only or whose efforts at forming 
federations are unknown. These states include Hawaii. 
Idaho, Mississippi, Missouri, New Hampshire, Mas- 
sachusetts, D.C., New Hampshire, North Carolina, 
North Dakota, Oregon, Tennessee, South Dakota, 
Rhode Island, Texas, Vermont and Washington. 

Dave Shearer, Chairperson of the DEC State Federa- 
tion Task Force, would appreciate any assistance in 
locating active early childhood educators in these states 
who may have an interest in forming a DEC; he will be 
glad to help states in their efforts to do so. Contact Dave 
at: Exceptional Child Center, UMC 68, Utah State Uni- 
versity, Logan, UT 84322. 

Federation Announcement 

The new New York State Division for Early Child- 
hood has just formed and is looking for members and/or 
subscribers. The nugor purpose of the group is to form a 
statewide network of individuals who are interested in 
professional growth and advocacy in the area of early 
childhood handicapped education. The goals of the or- 
ganization are as follows: 

1. Promote, improve, and expand the education of .„ 
young children across all categories of exceptionality. 

2. Increase communication and knowledge between 
special pre-school programs and agencies within the 
state. 

3. Encourage and promote professional growth and re- 
search as a means of creating better understanding of 
the problems related to exceptionality of young chil- 
dren. 

4. To increase the DEC membership of the State CEC. 
In order to achieve these goals, specific committees 

have been oi anized wnich include: Publications and 
Public Relations, Membership, and Legislative. Ac- 
tivities planned by the organization include: 
— A newsletter providing information to members and 

subscribers about what is happening in the area of 

early childhood handicapped education throughout the 

state and nation. 
— Development of conferences focusing on education of 

the young handicapoed child. 
— Formation of a y r of members and subscribers 

from all disciplines . v professions concerned about 

early childhood education for the handicapped in New 

York State. 

A member must be an enrolled National CEC and 
DEC member, and is entitled to voting privileges. 
Member dues are $4.00. 

A subscriber can be: 

a) a person who is not a member of National CEC 
or 

b) an agency wishing to keep informed *'ia mailings 
and newsletters. The subscriber fee is $3.00. 

Du.ts and fee? hould be sent to: 

Dr. Ruth F. Gold 
Coordinator of Special Education 
Adelphi University 
Linen Hall 
q /Garden City, NY U530 



DEC Officers 1983-84 



President 
Ms. Bea Gold 

Child, Youth and Family Services 
I74I Silverlake Boulevard 
Los Angeles, California 90026 
2 1 3/664-2937 (Office) 

Past President 

Mr. Talbot L. Black 

TADS 

Suite 300, NCNB Plaza 
Chapel Hill, North Carolina 27514 
919/962*2001 (Office) 
919/967-9427 (Home) 

President Elect 

Dr. Warren Umansky 

Program for Exceptional Children 

University of Georgia 

Athens, Georgia 30602 

404/542-1685 (Office) 

Vice-President 

Ms. Cornne Garland 

Pupil Personnel Services 

W.-liamsburg-James City County Public Schools 

P.O. Box 179 

Williamsburg, Virginia 23187*0179 
804/253-2422 (Office) 

Secretary 

Ms. Amy L. Toole 

Putnam/Northern Westchester BOCES 
Preschool Program 
Projects Building 

Yorktown Heights, New York 10598 
914/962-2377 (Office) 

Treasurer 

Dr. Lois Smith Cadman 
5114 Rock Point 
Wichita Falls. Texas 76310 
817/723-6902 (Office) 
817/692-3578 (Hr 

Board of Govt s Representative 

Dr. Robert Monahan 

Executive Director 

Jenkins Memorial Children's Center 

2410 Rike Drive 

Pine Bluff. Arkansas 71603 

501/534-2035 'Office) 



Publications Committee Chairperson 
Dr. Merle Karnes 

Institute for Child Behavior and Development 
Colonel Wolfe Schjoi 
4J3 East Healey 
Champaign, Illinois 61820 
217/333-4890 (Office) 

Membership Committee Chairpetson 

Dr. Kay Lund 

Pmt Office Box 4040M 

1010 East 10th Street 

Tucson, Arizona 85"I7 

602/791-510" (Office) 

Governmental Relations Committee Chairperson 

Dr. Carolyn King 

Department of Special Education 

Davis Hall 239 

501 Crescent Street 

South Connecticut State College 

New Haven, Connecticut 06515 

203/397-4492 (Office) 

203/281-0507 (Home) 

State DEC Federations Task Force Chairperson 

Mr. David Shearer 

Exceptional Child Center 

Utah State University 

Logan, Utah 84322 

801/750-1122 {Office) 

Research Committee Chairperson 
Dr. Kippy Abrams 
Department of Education 
Tuiane University 
New Orleans, Louisiana 70118 
J04/8'5-5342 (Office) 

Editor of Communicator 
Dr. Jeanette McCollum 
Department of Special Education 
1310 South 6th Street 
University of Illinois 
Champaign, Illinois 61820 
217/333 0260 or 
333-7438 (Office) 



Newsletter Deadlines 

The DEC newslf .v will be puolished three times each 
year, with members receiving issues (when all goes well!) 
at the end of September, January and May, Because of 
the time necessary for compiling aid printing, and be- 
cause we use 3rd class mail ($!!). any announcements, 
news or suggestions must be received by the editor bv the 
1st of August, December and April respectively. Send all 
items to Jeanette McCollum, Dept. of Spec. Educ, 288 
Educ. Bldg.* Univ. of Mur is, 1310 5. 6th Su Cham- 
• ji. III. 61820 



TEACHER PREPARATION PROGRAMS 
IN ECSE 

Let the DEC Communicator 
Publicize Your Program! 

The January-February issue of ihe Communicator will 
include descriptions of teacher preparation programs in 
ECSE. If you would like to have your program included, 
please semi a short notice covering the m^jor points: 
level, number of students, emphases, assistantships, 
length of program, unusual features, etc. 

Send to: Jeanette McCollum, 188 Education. 1310 S, 
Sixth St.. Champaign, IL 61820, \ need these by the be- 
ginning of December, 



NOTICE 

The Publications Committee of the Council 
for Exceptional Children Announces 
SEARCH FOR AN EDITOR OF 
EXCEPTIONAL CHILDREN 

The Council lor Exceptional Children 'CEO is seeking an Editor for 
Exceptional Children, an official publication of CEC. We arc seeking a 
highly respected special educator for this position, wnich will nor be a 
line staff position at CEC headquarters but. rather, will be a profes- 
sional appointment within the field of special education. 

QUALIFICATIONS. The F^itor must; have national standing as a 
special educator: have been a number in good standing of CEC for at 
least five years pnor to making application for the Editorship; have 
wide knowledge of professional contc.r -*nd research in special educa- 
tion: demonstrate competence in writing and conducfinu search in 
special education; demons.Tate competence in writing and conducing 
research as w v "l effectiveness in the interactions necessary for 
worxing with *ht field to identity, stimulate, and elicit the preparation 
of relevant information for publication in the journal; possess a high 
degree of literary competence and ha\e a record of success in writing 
and/or editing articles or rooks, have the ability to coordinate and 
work cooperatively with ether editors. CEC members, the Publica- 
tions C ^mmittee. the CEC Department of Information Services, and 
others; have the ability to provide leadership and to recognize essen- 
tia! top.es tha' will stimulate positive change in special education; and 
be committed to the hard \* >rk of developing Exceptional Children as 
a publication of high quality and repu'Uion that wiM help to shape the 
field of special education. 

DUTIES ASD RESPONSIBILITIES. Under the guidance of an ap- 
proved policy statement for Exceptional Children and the general 
supervision of ihe Executive Director of CEC. the Editor will have 
complete responsibility for k he advance planning, conceptualisation, 
content i.nd quality of the journal. Responsibilities include planning 
each issue: coordinating manuscript review; communicating with au- 
thors: and the overall .anageuen* of the journal (not including mat- 
ters of uuverti'-ing. subscriptions, and print production, which will 
continue ro he performed at CEC headquarters). With the concurrence 
of the PuLiications Committee the Editor will recommend to the 
Executive Director of CEC up to six Associate Editors who will share 
responsibility for the content and quality of tfj* journal. The Editor 



will also participate in a review of procedures for blin-i review of man- 
uscript*, m the revision of procedures as necessary, and in the organi- 
zation of a large group of Field Fetors who will serve as reviewers of 
manuscripts submitted to the journal. 

TENURE. The Editor will be named on February 15. 1984 for a 
tenure of three years, with option for renewal. Because the journal will 
have been forward planned for some months in advance of February, 
the fir four months of the Editorship *i|| consist of phasing into the 
position and collaborating with the staff of the ( TC Department of 
Informatio.i Services and the Publications Committee. Full responsibil- 
ity for the q.'Uity and content of the journal will commence as of July 
I. 1984. 

REIMBURSEMENT The Editorship of Exceptional Children will 
be a professional appointment within the field, and will not be a 
salaried position. A budget for clerical, postal, telephone, travel, and 
related expenses will be established for the Editor. 

APPLICATION PROCEDURES. Applicants must submit to the 
Chairperson of the Publications Committee four application packages, 
each containing the following: (a) a letter of application which explains 
the reasons that the applicant wishes to undertake this responsibility 
and the provisions that can be made at his or her place of employment 
to permit time for the successful completion of duties of the Editor; (b) 
a statement of the relationship between the applicant's credentials and 
the qualifications stated for the position; (c) a current vita; (d) a state- 
ment of the plans and improvements the applicant would project for 
the journal; (e) thrse letters of recommendation from individuals who 
can speak to the applicant's capabilities for this position; and (f) a 
portfolio containing samples of the applicant's published works. 

Evaluation o ( npolications will be conducted by the Chairperson of 
the Publications Committee, two additional members of the Publica- 
tions Committee, anc the Director of the CEC Department of Informa- 
tion Services. Names of finalists wj|| be submitted to the Executive 
Di r ectorof CEC who wjh invite finalists to appear for interviews dur- 
ing the CEC Technology Conference in Reno. Nevada, during the last 
week in Januar-' 1984. 

Applicants and other interested perso> -nay obtain the complete 
plan for the Editorship of Except until Children by sending a vW/'- 
addrvssed envelope with 37* postage to ih. Cnairperson of the Publica- 
tions Committee. ADDRESS ALL APPLICATIONS AND IN- 
QUIRIES TO: 

Judy Smith-Davis. Chairperson. CY.C Publications Committee 
c/o Counterpoint Communications Company 
750 McDonald Drive 

Reno . Nevada 89503 '702 ) 747-77 j 1 



NOMINATIONS SOUGHT 
FOR DEC OFFICERS 

The Nominations Committee of the Division for 
Early Childhood is soliciting recommendations from 
the DEC membership for the offices of Vice Presi- 
dent, Secretary and Representative to the Board of 
Governors. 

Considerations for potential candidates include: 

• Is the person a member of DEC? 

• Does the person have the leadership qualities 
you want in a DEC officer? 

• Is the nominee willing to accept the nomina- 
tion? 

All nomination- should be referred a* soon as 
possible to: 

Tal Black, Chairperson 
DEC Nominations Committee 
TADS 

Suite 500, NCNB Plaza 
Chapel Hill, N.C 27514 



Upcoming Events 



October 5-7. 1983 



Novombi r 3-5. '983 



November 3-6. 1983 



November 5. 1983 



November 5-7. 1983 



November 17-18. 1983 



December 2-4, 1983 



Northeast International Sym- 
posium for Exceptional Chil- 
dren and Youth, Bangor, 
Maine. Contact Kathleen Pow- 
ers. Center for Research and 
Advanced Study, 246 Deering 
Ave., Portland, ME, 04102. 
The Association for Severely 
Hindicapped (TASH), Cathe- 
dral Hill Hotel, San Francisco. 
CA. 

National Association for the 
Education of Young Children 
(NAEYC), Atlanta Hilton, At- 
lanta, GA. 

Parents and Professionals Inter- 
act. Major issues regarding 
young children with special 
needs: team building, adminis- 
tration, family dynamics. Con- 
tact Lorraine J. Maddalen*. 77 
Hunter Avenue, Miller Place, 
NY 1 1764 

Down's Syndrome Congress. 
Chicago, IL. Contact the Con- 
gress at 1640 W. Roosevelt Rd., 
Chicago. IL 60608. 
Conference on Severe Behavio* 
Disorders of Children and 
Youth. Arizona State Univer- 
sity. Tempe. AZ. Contact R. B. 
Rutherford. Dept. of Special 
Education. 

Infants Cannot Wait: Clinical 
Challenges of the Eighties. 
Third biennial iiational training 
institute, National Center for 



December, 1983 



January 25-28. 1984 



February 8-10, 1984 



April 4-7. 1984 

April 23-27. 1984 
August 26-30, 1984 



Clinical Infant Programs. Wash- 
ington Hilton, Washington, 
D.C. 

National Early Childhood Con- 
ference (HCEEP/DEC), Shera- 
ton-Washington Hotel, Wash- 
ington, D.C, during week of 
December 12. (Further informa- 
tion included in another section 
of this newsletter). 
National Conference and Train- 
ing Workshops on Technology 
in Special Education, Reno, 
Nevada. Will feature a wide va- 
riety of presentations and 
exhibits, as well as intensive 
skill training. Co-sponsored by 
CEC and CASE/CEC. Contact 
Elsa Glassman or Josephine 
Barresi, Council for Exceptional 
Children. 1920 Association 
Drive, Reston, Virginia 22091. 
703-620-3660. 

Research in Action, Institute for 
Child and Family Studies, Lub- 
bock. TX. Contact Jamie Tuck- 
er at the Institute. Texas Tech 
University. Box 4170. Lubbock, 
TX 79409. 

Biennial International Confer- 
ence on Infant Studies (ICIS). 
Vista International Hotel. New 
York. NY. 

Council for Exceptional Chil- 
dren (CEC), Washington, D.C. 
International Congress of Au- 
diology, University of Califor- 
nia. Santa Barbara, CA 93106. 
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Newsletter 



No. 1 

ODBC (Ohio Division for Early Child- 
hood is a newly activated state division 
of the Council for Exceptional Children # 
(CEC). The Primary purpose of this or- . 
ganization is to promote comprehensive 
delivery of quality services for excep- 
tional infants and young children and 
their families in the state of Ohio, 

Message from the President 

Ohio has much to be proud of in the 
scope and quality of its services to 
young children with special needs. Ex- 
cellent programs do exist and are mak- 
ing a significant difference in the 
quality of life for many young excep- 
tional children and their families. A 
number of universities are offering 
early chiMhood courses designed to pre- 
pare teacners, in both regular and spe- 
cial education programs, for the chal- 
lenging work of early identification 
and appropriate intervention for young 
children with special needs. Profes- 
sionals involved in interdisciplinary 
and interagency ventures are enhancing 
the scope and quality of early inter- 
vention programs through their cooper- 
ative efforts to bridge the gaps and 
eliminate the duplication of services 
to young exceptional children. 

Yet, there can be no doubt that 
much remains to be d-;ne. Quality ser- 
vices for young child* in with special 
needs exist in some a^.eas of Ohio but 
not in others. Financial insecurity, 
an overload of families to be served, 
and the feeling of isolation are typi- 
cal proK\v*ms faced by many programs 
serving young children with special 
needs. Lack of public awareness as 
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to the importance of early identification 
and a lack of understanding as to the mul- 
t#ifaceted needs of young exceptional chil- 
dren and their families are other real 
concerns of professionals working in the 
area of early intervention. 

This is where ODEC comes in. ODEC 
consists of a dedicated group of indivi- 
duals firmly convinced of the value of 
early intervention. This dedicated group 
of people are aware of the need for more 
public awareness and support, more com- 
prehensive programs, and more opportuni- 
ties for sharing of ideas and resources . 
These people have Joined fore. s to make 
their dreams for exceptional infants and 
young children a reality in Ohio. The 
dedicated group of people in ODEC intend 
to make a difference in the field of early 
intervention. 

It 1 s a joy and privilege to work with 
such a positive group of people. 

Ru J Johnson, President 

Brief History of ODEC 

On March 1, 1983 a group of individu- 
als interested in activating an Ohio Di- 
vision for Early Childhood met at the 
Northwest Ohio SERRC to outline goals, 
objectives, and procedures. A general 
theme emerging from the discussion on 
goals and objectives was that ODEC stould 
become a vehicle for serving professionals 
from a variety of disciplines and organi- 
zations concerned with young exceptional 
children and their families. A sub-com- 
mittee of individuals, headed by Ruth 
Fisher, took the initiative in drafting a 
constitution for the proposed organization. 
Another tangible outcome of this task 
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force meeting was the development and dis- 
semination of a flyer for recruiting char- 
ter members. Response to this flyer was 
overwhelmingly positive. 

The next step in the process of acti- 
vating ODEC was conducting an organiza- 
tional meeting on May 13th, 1983 at the 
Central Ohio SERRC. The meeting was 
chaired by Ruth Johnson with about thirty 
interested people in attendance. During 
this meeting, the proposed constitution 
was adopted and officers were elected. 

The najLe and addresses of officers for 
1983-8U are as follows: 



President: 



Vice President 



Secretary: 



Ruth Johnson 
McKesson School 
l62k Tracy Rd. 
Toledo, Ohio U3605 

Ruth Fisher 
The Developmental Pre- 
school 
2539 Dalton Rd. 
Akron, Ohio kk313 

Rosalind Williams 
Nisonger Center 
Ohio State University 
275 McCampbell Hall 
Columbus, Ohio U3210 

Alice Christie 
University of Akron 
127 Carroll Hall 
Akron, Ohio UU325 



Ruth Roberts from the University of Akron, 
was appointed chairperson of the Legis- 
lation Committee. 

The dues for ODEC membership was then 
set at $5.00 per year. 

Two ODEC executive board meetings have 
been held since the organizational meet- 
ing in May. By-Lavs for the organization 
have been drafted and a campaign is un- 
derway for recruitment of additional mem- 
bers. 



Treasurer: 



Next Steps for ODEC 

ODEC is sponsoring a program and gen- 
eral membership meeting from 1:30 - 3:00 
at the OFCEC convention on November 17, 
1983. The program will consist of a pan- 
el discussion on identifying ispues faced 
by early childhood educators in Ohio and 
finding positive ways of dealing with s\rh 
problems. The meeting is open to anyone 
interested in early intervention issues. 

The annual business meeting for ODEC 
will be scheduled for sometime in May, 
198U. 

A special project being pursued by 
ODEC at the present time is the drafting 
of a paper on the state of early inter- 
vention in Ohio today. One purpose of 
such a paper is to generate public aware- 
ness as to the nature of early interven- 
tion and to inform the public as to what 
programs currently exist in Ohio. Rosa- 
lind Williams is assuming responsibility 
for coordinating this project. Your 
ideas and assistance are welcome! You 
may wish to send information about your 
project to Rosalind Williams at the Ni- 
sonfc^r Center, Ohio State University, 
275 McCampbell Hall, 1580 Cannon Drive, 
Columbus, Ohio k32\Q 

Opportunities for ersonal Involvement 

Opportunities abound for every ODEC 
member to become actively involved in the 
organization. 

Options for involvement include: 

- assisting in recruiting members 

- serving on a standing committee 
(standing committees are Member- 
ship, Publications, Nominations 
& Elections, and Legislation) 

- organizing local meetings and/or 
workshops 

- submitting articles for the newslet- 
ter 

- increasing visibility of the organi- 
zation 

- making hospitality arrangements for 
convention and business meetings 

Need any ides on how to go about any of 
the above? Call Ruth Johnson. 
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Work Phone: 
( Ul9)666-5l8l 
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Hoae Phone: 
(Ul9) 352-3093 



The Ohio Division for Early Childhood 

intends to make a difference! 
**«**««»««««*** 

Become a part of the action by Joining this 

newly organized division 
in a round-table discussion on: 

Identifying the issues faced by early childhood educators in Ohio 

and 

Determining what can be done to deal with such problems. 

Presenters leading this discussion will be: 
Carol Quick, Supervisor 

Toledo Public Schools Early Childhood Program 

Barbara Munich-Deger , Coordinator 
Preschool Education, Hopewell SERRC 

Joe Todd, State Department of Education 
Division of Special Education 

Ruth Johnson, President, O.D.E.C. 

will serve as moderator of this discussion. 

November 17, 1983 
1:30 - 3:00 
Columbus, Ohio 
Sherr.ton Columbus Plaza 
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Membership Information 

Full participating membership in ODEC 
requires membership in The Council for 
Exceptional Children (CEC) and the Inter- 
national Division for Early Childhood 
(DEC). Membership applications for these 
organizations can be obtained from: 

Alice Christie, ODEC Membership 

Chairperson 
University of Akron 
127 Carroll Hall 
Akron, Ohio 1*1*325 
or 

C.E.C. Headquarters 
1920 Association Drive 
Peston, Virginia 22091 

Dues for CEC are $1*5. (regular) or $20 1 
(student). Dues for International DEC 
are $10. (regular) or $5* (student). 

Individuals already members of CEC 
and DEC can join ODEC by completing the 
enclosed application form and reritting 
$5. dues. Additional membership informa- 
tion can b<; obtained from Alice Christie 
(address above) or Ruth Johnson (McKesson 
School, 162U Tracy Rd. , Toledo, Ohio, 
U3605 - (U19) 666-5181. (Why not 

Join with a friend? Enclosed are extra 
application forms*) 

Individuals who are not members of CEC 
and DEC but wish to be on the ODEC mailing 
list can contact Ruth Johnson or Alice 
Christie for information. 

Upcoming Events 
Nov. 17-3 9, 1983 

Ohio Federation Council 
for Exceptional Children 
Columbus, Ohio 

ODEC Prog ram (l:30 - 3:00) 
^=== (Nov, 17) 

Open to Everyone I 

Dec. 12-16, 1983 

National Early Childhood 
Conference (HCEEP/DEC) 
Washington, D.C. 

April 23-27, 198U 

Council for Exceptional 
Children (CEC) Washington, 

BEsf'cOPY AVAiuw, 

ERIC 



- _ JMevs from other Pro gran 3 *1 

The IPPP Project (Individualizing 
Parent Participation Programs) is an 
applied research activity being imple- 
mented by Bovling Green State University's 
Department of Special Education and Tole- 
do Public School's Early Childhood Program. 

This research project evolved from the 
need for doing something about the lack 
of parental involvement in their handi- 
capped child's educational program. The 
IPPP Project is designed to assist pro- 
fessionals in planning and implementing 
parent participation options that are 
sensitive to the unique characteristics 
. of the family and are thus more likely 
to. elicit active parent involvement . 

One of the first objectives of the 
IPPP Project is the development of an in- 
strument package designed to identify 
factors related to different levels of 
parent involvement in various types of 
program options. To assist in the de- 
velopment of this Parents Needs Assess- 
ment Inventory, project staff is present- 
ly seeking parent participation/involve- 
ment assessment tools found to be helpful 
to other programs. Information aVcut 
such assessment tools* as veil as other 
related naterials , can be. addressed to: 

Colleen Mandoll r Ed. P. 
Department of Special Education 
Bovling Green State University 
Bovling Green, OH k 31*03 
Phone: (1*19) 372-0151 

tt If you vould like nevs aLout your pro- 
gram featured in this nevsletter or if 
you are in need of information from other 
professionals, you can send the informa- 
tion to be printed to Ruth Johnson, Mc- 
Kesson School, l62U Tracy, Toledo, Ohio 

Current Issues 

Early. Childhood Teacher Certification 

▲ new version of a bill allowing for 
the certification of pro-kindergarten 
teachers has been introduced in the 
Ohio legislature.* Passage of this bill, 
Senate Bill 218, vould direct, the State 
Board of Education to establish stan- 
dards of qualification for pre-K teaching 
certification and to monitor institu- 
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tions with training programs fox pre-K 
teachers. Passage of this bill would 
not require an individual to hold a 
certificate fox teaching in a pre-K 
program. 

Many early childhood educators 
feel that pre-K certification is an 
important step in the right direction 
for providing appropriate learning 
experiences for young children in 
early childhood programs. Sallying 
support for Senate Bill 218 would be 
in the best interest of all young chil- 
dren, including those with special needs. 
Letters and calls requesting a prompt 
hearing and support of the bill can be 
directed to Oliver Ooasek, Chairperson 
of the Senate Education & Retirement 
Committee. The address is Ohio Senate, - 
Statehouse, Columbus, OH 43215* 

LEGISLATIVE ALERT! 

Programs and Services for Ohio*s Young 
Handicapped Children Endangered. 

Issues 2 and 3 in Ohlo^s November 
election have some grave implications 
for maintaining services for young handi- 
capped children. Issue 2 calls for the 
repeal of state taxes recently passed 
by the Ohio legislature. Issue 3 would 
require a three fifths majority vote of 
the legislature in order to raise state 
taxes in the future. 

Should Issue 2 pass, Ohio's fiscal 
base will be reduced by twenty per cent. 
The ten per cent property roll back pro- 
vision will still be in effect. According 
to some economists, the net effect of 
this action would be a 1969 tax base for 
1984 services. 



Not all programs would be reduced 
equally. For instance, it will not 
be possible to cut dollars from the penal 
or court systems. Tne programs that 
will be most devasted will be those in 
the human services area: medical, social, 
and education. 

Ohio has a mandate to provide a free 
appropriate education for all handicapped 
children from five to twenty one. How- 
ever, as the total number of education 
dollars dwindle, questions as to the defi- 
nition of "appropriateness"' will emerge. 
One can assume litigation will follow at 
the expense of both taxpayer and our chil- 
dren. Attitudes on the part of parents 
of children enrolled in regular school 
programs toward costs of providing spec- 
ial education probably will become less 
than positive, as both regular and spec- 
ial education programs u.rc placed in a 
"competitive" situation for too few 
dollars. 

For young handicapped children, the 
picture becomes even darker. Currently, 
in Ohio, programs and services for pre- 
school children funded through the depart- 
ment of special education are permissive. 
Programs for these young children will 
become increasingly vulnerable, as avail- 
able dollars will be funneled int j those 
services which are mandated. The paradox 
in all of this is that research in Ohio 
and across the nation attests to the cost 
effectiveness of early intervention in ami- 
liorating the impact of handicapping 
conditions. 

It is imperative that we become active 
in defeating Issues 2 and 3 on the Nov. 
ballot. Ohio has m^h to lose— Programs 
for our young handicapped children are 
truly endangered! 
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Appendix E 

Documentation of Local Search Activities 
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Dnt Pro«reji Iapleaeater, 

IM like to ehare >om information with you about an J*?£f 
dediJg with .e^icep for parents and their young ™ £ 

i. called the Individualized Parent Participation Prograw (IPPPi Project. 

federally funded grant awarded to Bowling Oreen State Univer- 
.ity iV-SS-i loo. affactor.^exated "j^^^*. 

sensitive to the unique characteristics of the family. 

Parentis young children with «%^ V »»X^ mtV 
quires the Involvement of "W Prof "^ ' ' tppp staff and other key 
Participate In . round ^J^^^J^S^^^ *+■ 
professionals, such a. ^"^o "'"H dl.cu.sion iffor u. to ex- 

of ^oung children In the greater Toledo area. 

mi v. .M> ti narticlpete in this urogram. We will 
I hope that you will be able to P*" 1 "** 9 „„ „ t McKesson 
be meeting on Thursday. MovernW 3rd from 1.00 3^ P McKesson by 

School. 162". Tracy. TMedo, Ohio k*05. Jleese 
October 28th. If you plan to attend this meeting 

I'm looking forward to seeing you. 

Sincerely. 

Colleen Mandril, Zd.D. 
I.P.P.P. Project Director 

CM.Ji 

BEST COPY AVAILABLE 
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IPPP - Address List 



10-1983 



Philip Amadio 
St. Charles Hospital 
2600 Navarre Avenue 
Oregon, Ohio I*36l6 

Mary Beauregard 
Ryder School 

Ryder Early Education Ctr. 
3117 Nebraska Avenue 
Toledo, Ohio 1*3607 

Nancy Bowman, O.T. 
Pediatric Outpatient 

Therapy of Toledo 

Hospita3 
3020 Marvin 
Toledo, Ohio U3606 

Dr. Evan Cohen 
Community Mental Health 

Center, West 
U853 Monroe Street 
Toledo, Ohio 1+3623 

Ann Cole 
Model Day Care 
Jefferson Center 
1300 Jefferson Avenue 
Toledo, Ohio 1*3621* 

Mary Cowie 
Special Needs 
Head Start 

12U W. Woodruff Street 
Toledo, Ohio U362U 

Mr. Ryan Dybdahl 
Zeph Community Mental 

Health Center 
161U South Byrne Rd. 
Toledo, Ohio U361U 

Janet Freeman 
Parent Involvement 
Head Start 

12k W. Woodruff Street 
Toledo, Ohio 



Lois Golpfert 
Miami Childrens Home 
2500 River Road 
Maumee, Ohio 43537 

Julie Guminek 
East Center for 
Mental Health 
1U25 Starr Avenue 
Toledo, Ohio 1*3605 

Mary Hanley 
Infant Stim. 
Family Life Education 
Manhattan & Elm 
Toleio, Ohio U3608 

Dr. Jerry Higgins 
Speech/Language Pathology 
Toledo Hospital 
2lU2 North Cove Blvd. 
Toledo, Ohio U3606 

Ruth Johnson 

835 Jefferson Drive 

Bowling Green, Oh. 1*31*02 

Sue Kelsey 

St. Vincents Hospital 
2213 Cherry Street 
Toledo, Ohio 1*3608 

Dr. Lawrence Klein 

Ruth Ide Community Mental 

Health Center, Inc. 
3350 Collingwood 
Toledo, Ohio l*36lO 

Laura Kurtyka, P.T. 
Pediatric Outpatient Therapy 

of Toledo Hospital 
3020 Marvin 
Toledo, Ohio U3606 

Jalna MacLaren 
F.O.S.P.A. 

Family Life Education 
Manhattan & Elm 
Toledo, Ohio U3608 



Dr. Colleen Mandell 
U63 Truman 

Bowling Green, Oh. 1*31*02 

Tom Metzger 
Language Program 
Medical College of Ohio 
C.S. 10008 
Toledo, Ohio 1*3699 

Vincenz Meyer 
S.B.H. & Multi-Handic. 
Board of Education 
Manhattan & Elm 
Toledo, Ohio 1*3608 

Penny Mueller 
Parents Plus 
McKesson School 
162U Tracy 
Toledo, Ohio U3605 

Charlotte O'Neill 

East Center for Community 

Mental Health 
lU25 Starr Avenue 
Toledo, Ohio 1*3605 

Jean Potter 

S.B.H. - Medical College 

of Ohio 
C.S. 10008 
Toledo, Ohio 1*3699 

Juanita Price 
L. C. Mental Health Board 
One Stranahan Square 
Toledo, Ohio U360U 

Carol Quick 
Supervisor 

1 3. C. Program for Handicapp 

McKesson School 

162 1* Tracy 

Toledo, Ohio U3605 

Marsha Schulz 
Cummings-Zucker Center 
123 22nd Street 
Toledo, Ohio U362U 
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continued, page 2 - IPPP Address List 10 -j3 



Dr. Fred Simmons 
Toledo Hearing & Speech 

Center 
One Stranahan Square 
Toledo, Ohio k360k 

Carole Smith 
Cummings-Zucker Center 
123 22nd Street 
Toledo, Ohio 

Joel Smith 

Cummings-Zucker Center 
123 22nd Street 
Toledo, Ohio U362U 

Laura West 

Cummings-Zucker Center 
123 22nd Street 
Toledo, Ohio U362U 

Sandy Wright 

Toledo Society for the 

Handicapped 
5605 Monroe Street 
Sylvania, Ohio U3560 
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Appendix F 
Documentation of Search at Conferences 
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IPPP 
Abstract 

The involvement of parents in their handicapped child's educational 
program is considered to be extremely important for that child's development. 
Yet, parental response to involvement opportunities available to them is 
generally poor. The IPPP Project is designed to assist professionals in 
planning and implementing individualized parent participation programs as a 
basis for increasing parent involvement. 

An interagency approach to resolving the problem of little or no involve- 
tnent on the part of many parents in their handicapped child's educational 
program in one of the salient features of the IPPP Project. The Department 
of Special Education at Bowling Green State University proposes to work coopera- 
tively with Toledo Public Schools Early Childhood Program in developing an organized 
system for planning and implementing parent participation programs that are 
sensitive to the specific needs of individual families. Additional interagency 
input is anticipated through the establishment of an active parent - professional 
advisory board. 

Major activities of che IPPP Project include the following; 

1. the development of an Instrument Package designed to identify factors 
related to different levels of • parent involvement. 

2. the collection and anlysis of data, via the Instrument Package, 

to identify level of involvement parent profiles in various program options 
which will assist professionals in developing an Individualized Parent Partici- 
pation Program (IPPP) for each family involved with a handicapped child. 

3. the dissemination of project findings an IPPP manual developed for 
professional use, and recommendations to relevant local, state, and national 
agencies involved with the education and/or development of handicapped children. 
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Individualizing Parent Participation Programs 
The involvement of parents in their handicapped child's educational 
program is considered to be critical for child's development. Yet parental 
response to involvement opportunities available to them is generally poor. 
The Individualized Parent Participation Programs (IPPP) Project is an applied 
research activity designed to assist professionals in planning and 
implementing parent participation options that are sensitive to the unique 
characteristics of the family. 

One of the first objectives of the IPPP Project is the development of an 
instrument package designed to identify factors related to different levels of 
parent involvement in various type.", of program options. To assist in the 
development of this Parent Needs Assessment Inventory, project staff is 
presently seeking parent participation/involvement assessment tools found to 
be helpful to other programs. Information about such assessment tools, as 
well as other related materials, can be addressed to: 

Colleen Mandell, Ed.D. 
Department of Special Education 
Bowling Green State University 
Bowling Green, OH 43403 
(419) 372-0151 

or 

Ruth Johnson, N. Ed. 

Toledo Public Schools Early Childhood Program 
McKesson School 
1624 Tracy 
Toledo, OH 43605 
(419) 666-5180 
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Resource File 
IPPP Project 



The Life Skills Training : A Program for Parents and Their Learning Disabled 
Teenagers . Contact: Closer Look, 1201 16th St., Washington, D.C. 20036 

A program guide for workshop leaders. The goal of the workshop program is 
to train parents to help their learning disabled teen or young adult increase 
daily living and social skills in preparation for successful independent living. 
Workshop activities are focused on building awareness and skills and are centered 
around: Parent/ team building; listening and body language; self inventory of 
daily living; social and parenting skill needs; task analysis and problem solving. 

Parent Questionnaire . Contact: BOCES Preschool Program, Put. /No. Westchester 
BOCES Project Building, Yorktown Heights, NY 10598 

A questionnaire used to evaluate parent reactions to the BOCES preschool 
program. The basic purpose is to prcvide a description of how the program is 
functioning-its accomplishments, constraints and concerns. 



Parent Questionnaire . Contact: PEERS Project, 1211 Chestnut St., Philadelphia, 
PA 19107 

A parent questionnaire to approximate parents' feelings about their life 
with a handicapped child. 



Background Information , Contact: DEBT Gospel, Lubbock Independent School 
District, Lubbock, TX 79408 

A parent questionnaire for information on family history, prenatal history, 
labor and delivery, child's medical history, ^nd developmental history. 



Parent 1 a " Help Wanted " Questionnaire . Contact: D.C. Society for Crippled 
Children, 2800 13th St. N.W., Washington, D.C. 20009 

A questionnaire in which parents answer questions asking whether they would 
like help in the areas of: motor development, sleep, feeding, bathing and 
hygiene, language development, and social developing in the beginning of the 
school year. At the end of the year they answer the "Help Received" questionnaire. 



Parent' s " Help R eceived " Questionnaire . Contact: D.C. Society for Crippled 
Children, 2800 13th St. N.W., Washington, D.C. 20009 

A questionnaire in which parents answer questions in areas in which they 
expressed a desire '.or help, to show whether they were helped, not helped or 
need more help. These areas are: motor development, sleep, feeding, bathing 
and hygiene, language development, and social development. 
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Pa real Quest: ionnai re . Contact: Toledo Society for the Handicapped, 5605 Monroe, 
Toledo, Ohio 45505 

A questionnaire in which parents are asked to check . j>ic areas they 
are interested in, what group or sessions they would be .ested in, and other 

questions about participation in the groups. A question oj. interest in a Personal 
Direction Service will: a) assist parents to identify the special needs of 
their child and of the family, b) direct the family to a full range of services 
to meet these needs and follow them over time, and c) assist the parent and 
child to become independent in meeting the child' s needs. 



Awareness Materials . Contact: Louise M. Bridges, Assistant Director, Family 
Centered Resource Project, Albright College, P.O. Box 516, Reading, PA 19603 

A description of services that discuss the theoretical approach, identify 
training audiences, outline training objectives and time frame, and suggest 
benefits that can accrue to staff and clients. 



Parent Scales . Contact: Project RHiSE, Children's Development Center, 650 N. 
Main St., Rockford, IL 61103 

A form completed by each parent at the time of entry into the program and 
annually thereafter. Parents indicate his/her feelings with respect to under- 
standing of normal child development, his/her own child's developmental status 
and needs, parenting skills and toward his/her spouses reactions to having a 
handicapped child. 



Professional' s Assessment of Parent Needs and Progress . Contact: Children's 
Development Center, 650 N. Main St., Rockford, IL 61103 

A form to be completed by staff to give their feelings concerning the 
parents' greatest needs to provide a program for the parents of the children. 

Parent Questionnaire . Contact: Project RHISE/Outreach (Rockford Handicapped 
Infant Services Expansion), Children's Development Center, 650 N. Main St., 
Rockford, IL 61103 

A form to be completed by each parent at the time of entry into the program. 
The purpose is for the parent to indicate his/her own assessment of needs with 
respect to understanding of normal child development. The form is to be 
re-administered at periodic intervals to help in assessing the progress made by 
each individual parent. 



104 



92 



Parent Needs and Involvement Survey . Contact: Carolina Institute for Research 
on Early Education of the Handicapped, Frank Porter, Graham Child Development 
Center, Suite 300, NCNB Plaza, University of North Carolina, Chapel Hill, NC 
275 14 

A questionnaire to gather information on parent involvement in the program, 
goals of parents involvement, barriers to parent involvement and information 
about the parents and the family. 

Parent Survey. Contact: Carolina Institute for Research in Early Education for 
the Handicapped. Dr. Wiegerink, Frank Porter Graham Child Development Center, 
University of North Carolina, Suite 300, NCNB Plaza Building, Chapel Hill, NC 
275 14 

A survey that gathers information about the child, transportation and home 
visits, parent activities, advisory board, and about the parents. 



Parent Involvement Studies . Cont. „: Carolina Institute for Research on Early 
Education of the Handicapped, Frank Porter Graham Child Development Center, 
Suite 300, NCNB Plaza, University of North Carolina, Chapel Hill, NC 27514 

A form completed by staff about the extent of parent involvement, the goals 
of parent involvement, barriers to parent involvement, and additional information. 



Skills Inventory for Teachers , S';aff Assessment Device ( Educational Projects for 
the Exceptional Child , p. 86) Oryx Press, 1981. Contact: Corine Garland, Child 
Development Resources, Williamsburg, VA 23185 

A questionnaire which assesses needs for staff development within a home- 
based program serving handicapped infants and their families. It evaluates 
observable behavior and skills of the home visitors/case managers, who may be 
teachers or other members of a team of professionals. Cost: $3.00 



Log Keeping for Parents , Training Book ( Educational Projects for the Exceptional 
Child, p. 72) Oryx Press, 1981. Contact: Dr. Dennis Knapczyk, Instructional 
Materials Center, Bloomington, IN 47401 

A book which shows how parents of developmentally disabled children can use 
logs to record their children's behavior and interactions with other family 
members so they can provide specific and detailed information to professionals 
working with the children. This book is designed to suppleme :t any guidelines 
that professional counselors may provide to parents. It contains an introduction 
to the principles of logging and detailed examples that can be used by parents 
after conferring with a professional counselor. No charge 
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Begin at the Beginning , Program Guide ( Educational Projects for the Exceptional 
Child, p. 72) Oryx Press, 1981. Contact: Benith MacPherson, The Capper Foundation 
for Crippled Children, Topeka, KS 66604 

A handbook for expanding early education program for orthopedically handi- 
capped children in the areas of: (1) objective measurement of progress; 
(2) parent involvement; (3) infant program; and (4) team approach to teaching 
and treatment. Cost: $5.00 



Parent Teaching Skills Checklist , Assessment of Parent Teaching Skills ( Educational 
Projects for the Exceptional Child, p. 72) Oryx Press, 1981. Contact: Cordelia 
Robinson, Meyer Children's Rehabilitation Institute, University of Nebraska 
J Medical Center, Omaha, jffi 68131 

An 18-item rating scale used to measure the teaching skills of parents in 
home-based programs with haLdicapped infants. A trained teacher observes 
parent-infant interaction and rates the parent on skills across a wide range of 
task situations and instructional approaches. They include presentation of 
task, shaping child responses, and responsiveness to child. Cost: $.20 



Perceptions of Developmental Skills , A Multisource Rating Profile of Functional 
Capabilities for the Preschool Child ( Educational Projects for the Exceptional 
Child , p. 549) Oryx Press, 1981. Contact: Carol Cartwright and Joh ■ Neiswortn, 
Pennsylvania State University, Williamsburg, PA 16802 

A screening instrument for organizing the judgments and subjective impres- 
sions of significant adults about a handicapped preschooler's range of functional 
skills. Cost: $2.65 



Parent I .volvement , Manual for Teachers of Exceptional Preschoolers ( Educational 
Projects for the Exceptional Child , p. 536) Oryx Press, 1981. Contact: Jack 
Hailey, Circle Preschool, Piedmont, CA 94611 

A booklet which contains programs and outlines designed to help teachers 
work with the parents of exceptional children ages 2\ to 5 years. It presents 
Circle Preschool' s philosophy for parent involvement, dicusses parent conferences, 
presents outlines for four parent workshops on parent-child interaction, discusses 
the ways teachers can assist parents to locate social services, and present 
formats for evaluating parent satisfaction with a program. Cost: $2.00 

Skills Inventory for Parents of Handicapped Babies , Assessment Device (Educational 
Projects for the Exceptional C hile , p. 608) Oryx Press, 1981. Contact: Corinne 
(arland, Child Development Resources, Williamsburg, VA 23185 

An instrument which evaluates and measures changes in skills needed by 
parents of handicapped children from birth to 2 years of age. It rates 115 
items in 7 knowledge and skill areas related to child care, teaching, and advocacy. 
It is used to identify needed skills and to plan and evaluate training activities 
for the parents. Cost: $3.00 
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TETC Skills Assessment , Assessment Instrument ( Educational Projects for the 
Exception al Child , p. 647) Oryx Press, 1981. Contact: Dr. William Hoehle , 
Southeast Mental Health and Retardation Center, Fargo, ND 58102 

A hierarchy of developmentally appropriate behaviors designed to determine 
a preschool child's functioning level in four years of development: language- 
cognitive, personal-social, gross motor, and fine motor. 



Working with Parents : Individualizing Needs , 1981 (What's Where ? p. 107) developed 
by HPEEC Projects. Contact: WKEC-PEEEC, Murray State University, Murray, KY 
42071 

A manual which includes a rationale for parent involvement and the philosophy 
of the PEEEC Program, explains the Family Needs Assessment, utilized by PEEEC to 
establish individual family objectives and also describes strategies used to 
meet the objectives. Cost: $5.43 



Instruments From Family Training Program for Atypical Infants and Children , 
Parent Assessment and Evaluation Devices ( Educational Projects for the Exceptional 
Child , p. 848) Oryx Press, 1981. Contact: Sister Rachael Marie Cantalician, 
Center for Learning, Buffalo, NY 14214 

Three assessment devices which assess various aspects of parent-infant 
interaction, including parents' knowledge, awareness, ooping behavior, and 
care-giving skills. They help plan poals for a curriculum in a developmentally 
family-oriented program to promote development in handicapped or delayed infants 
and young children. Administered at the beginning and again at the end of the 
program, they measure change in parent behavior and understanding. Cost: $1.50 



Working With Families , 1976 ( What' s Where ? p. 106) developed by HPEEC Projects. 
Contact: Kaplan Press, Winston-Salem, NC 27103 

A manual for planning and implementing positive family participation in 
child development programs contains information on parent needs, numerous detailed 
suggested strategies for invclving families, additional readings and sample 
forms. Cost: $11.90 



Two Emerging Models of Parent-Training : General and Problem-Specific , 1981 
( What's Where ? p. 103) developed by HPEEC Projects. Contact: Early Childhood 
Institute, University of Kansas, Lawrence, KS 66045 

A paper which discusses the development of: (1) intervention methods for 
specific problem behaviors experienced by children and families, and (2) inter- 
vention techniques for treating comprehensive family interaction problems. 
Cost: $2.75 
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Teaching Paren ts to Teach , 1976 ( What's Where ? p. 98) developed by HPEEC Projects. 
Contact: Walker Educational Book Corp., New York, NY 10019 

A guide which presents practical suggestions from psychologists and educators 
for organizing parent- involvement activities, especially for early childhood 
special education programs. Cost: $13.81 

Project KIDS Family Involveme nt Package , 1976 ( What's Where ? p. 82) developed by 
HPEEC Projects. Contact: Project KIDS, Dallas, TX 75219 

A package '. c h includes a description of the family involvement program, a 
list of parent competencies, a Self-Assessment Inventory, a listing of training 
activities and an evaluation of the family involvement program. Cost: $5.25 

The Parent Volunteer System : Manual and Activity Catalog for Teachers , 1980 
(WJliLls Where ? p. 68) developed by HPEEC Projects. Contact: Regional Program 
for Preschool Handicapped Children, Yorktown Heights, NY 10598 

A manual and activity catalog which are used to train teachers in a system 
of involving parents as volunteers. They include samples of instructions for 
parents, suggested group activities and suggested parent orientation and training 
sessions. Cost: $10.00 

Parent Needs and Strengths Assessment , 1981 ( What's Where ? p. 68) developed by 
HPEEC Projects. Contact: Pediatric Intervention Program, Sonoma State University, 
Rohnert Park, CA 94928 

A handout which assess parent's knowledge, skill, rating of importance and 
preferred method of receiving information in the areas of: education, child 
development, support, and legal issues. It is useful in program evaluation 
after use as a needs assessment. Cost: $2.00. 

Parent Program Manual , 1980 ( What's Where ? p. 67) developed by HPEEC Projects. 
Contact: Project WISP/Outreach, Laramie, WY 82071 

A "how-to" manual which incluies information on: the role of the parent 
coordinator, parent orientation and identification of needs, parent education 
plan, home visits, parent meetings and reproducible data-gathering forms. Cost: 
$3.50 

Individualizing Parent Involvement , WESTAR Series Paper 3, 1979 ( What' s Where ? 
p. 45) developed by HPEEC Projects. Contact: ERIC Document Reproduction, 
Arlington, VA 22210 

A paper discussing five components: (1) hints for determining parent 
needs, (2) family checklist, (3) activity list, (4) comments on activity list 
and evaluation i-'eas, and (5) a form for recording parent activities. Cost: 
$4.56 
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PEECH Parent Questionnaire (G athering Information from Par ents , p. 27) TADScripts, 
1981. Contact: PEECH Project, Colonel Wolfe School, Champaign, XL 61820 

A questionnaire designed to acsess parent's perceptions: (I) of the quality 
and impact of services provided to their children and (2) of their own involvement, 
in the parent program. It consists of a series of yes/no questions, rating 
scale items, and open-ended items describing child progress and parent involvement . 

Skills Inventory for Farents (described in fathering In formation from Parents , 
p. 22) TADScripts, 1981. Contact: Child Development Resources, Lightfoot, VA 
23090 * 

An assessment device which measures changes in skills that result from both 
group and individual programs offered to parents in a home-based prescriptive 
infant program. It also offers guidelines for setting behavioral goals for 
parents that can be addressed by program activities. The SIP is divided into 
seven parts, each representing an area of parental skill that may affect the 
success of the program and/or the child's growth and well being. Cost: $5.00 

The Professional's Assessment of Parent Needs and Progress ( Gathering Informatio n 
from Parents, p. 9) TADScripts, 1981. Contact: Project RHISE/Outreach, Children's 
Development Center, Rockford, IL 61103 

A toe", which identifies parent trail - needs in nine areas and is first 
completed by several program professional Then the parent programmer summarizes 
all of the '.nformation collected by professionals. In this way, the primary 
program needs of the parents are determined. Possible parent needs: understanding 
of normal child development, relationship with child, and realistic outlook for 
child's future. Respondents rate mother and father separately on each item. No 
charge 

Readiness Levels of Parents ( Gathering Information from Parents , p. 20) TADScripts, 
1981. Contact: Project RHISE/Outreach, Children's Development Center, Rockford, 
IL 61103 

An assessment device which assists in establishing appropriate expectations 
for parents, highlighting parent progress, and encouraging more parent involvement 
with intervention actions. No charge 

Home Observation for Measurement of the Environment (Home) ( Gathering Information 
frcm Parents , p. 12) TADScripts, 1981. Contact: Center for Child Development 
and Education, University of Arkansas at Little Rock, Little Rock, AR 72204 

An instrument for measuring the child's early developmental environment. 
It is comprised of yes/no items designed to sample the social, emotional, and 
cognitive support available in the child's home. Completed during a home visit 
when the child is awake and can be observed interacting with the primary care 
giver. Cost: $12.00 
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Parent Questionnaire Preschool Handicapped Program ( Gathering Information from 
Parents , p. 25) TADScripts , 1981. Contact: Board of Cooperative Eduatioual 
Services, Yorktown Heights, NY 10598 

A questionnaire which allows parents to evaluate the program with anonymity 
in five major domains. The questionnaire consists of checklists, rating scales, 
and detailed instructions. Five areas: understanding, attitudes, perceived 
change in child, involvement in the program, and open-ended questions. No 
charge 



Needs Assessment , Parent Questionnaire. Contact: Karen Ortiz, Sunshine Preschool, 
Developmental Disabilities Council, Inc., Region 10, P.O. Box 134, Delta, CO 
81416 

A questionnaire designed to individualize parent involvement in special 
education preschool. Areas covered, answered "very interested," "somewhat 
interested," or "not interested": (1) how can I help my child's growth, 
(2) health and safety, (3) family living, (4) eduation, (5) some other things 
parents would like to know about, and (6) what areas of the program parents 
would be interested in becoming involved in. 



Parent Interview Form . Contact: Project RHISE/Outreach (Rockford Handicapped Infants 
Service Expansion) Children's Development Center, 650 N. Main St., Rockford, IL 
61103 

A form designed to be administered to the parents of children who have been 
referred to this program. The majority of the information will be obtained via 
interview conducted by the psychologist after a developmental delay has been 
found. It is designed to assist in assessing the parent's information and 
attitudinal needs with regard to their developmentally delayed child, and to 
supply demographic and family history information for the Project RHISE research 
paradigm. 



Child Behavior Checklist . Contact: Project RHISE/Outreach, Children's Development Center 
650 N. Main St., Rockford, IL 61103 

Designed to help the parent learn effective observation techniques in order 
to assist their child in developing behaviors which will lead to more effective 
and efficient learning. It is designed for use by the parent in conjunction 
with the teacher, therapist, or other developmental specialist working with the 
child. It focuses on five major areas: (1) attention, (2) compliance, 
(3) expression, (4) comprehension, and (5) social awareness. 
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Parents' Needs Assessment Checklist . Contact: Aan Rivers, 9823 Lake Avenue 
#204, Cleveland, OH 44102 

An assessment which covers the areas: (1) communication with professionals, 
(2) family living, (3) relief, (4) personal thoughts, (5) social activities, 
(6) other concerns, (7) education, and (8) future. The areas under these headings 
a> * answered by checking, not a problem, small problem, medium-sized problem, 
serious problems, very severe problems or NA. 
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Green Stale University 



Department of Special Education 
Bowling Creen, Ohio 43403 
Phonp (419) 17201«i1 
( .ihlr IK. SUOH 



March 1, 1984 



Ms. Bonnl H. Zetick 
ARC/Rainbow 
2350 Westmoreland 
Philadelphia, PA 19140 

Dear Ms. Zetick 

I am following up on a phone conversation you had with Dan Leary last 
week. At that time, Dan explained that he was Involved in a federal 
research project, Developing Individualized Parent Participation Programs 
(IPPP), which 1s designed to measure parent involvement. « — 

For the past several months, I have been searching for an instrument which 
looks at how parents perceive their disabled child. I believe a tool 
developed by your project is most appropriate for the IPPP project. 

At your request, I am asking for permission to use this tool for the IPPP 
project. Enclosed is a copy of the form. You also indicated that you 
would send us John Irwin's address. That information would also be greatly 
appreciated. 

Thank you for your cooperation and permission. 
Sincerely, 



Colleen Mandell , Ed.D. 
IPPP Project Director 



CM/ds 



end . 



113 




The Association for Retarded Citizens 
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PHILADELPHIA CHAPTER • RAINBOW 



2350 West Westmoreland Street • Philadelphia, Pennsylvania 19140 



215-229-4550 



OFFICERS 

President 

5r Vi.;« ?tn,,itinx 



Secretary 

Mil " Ml tiu" m 

FinjnciAl Sucmtary 

'H»/i|lil i.-'yu'v-'i 

Treasurer 

Mf', .. M V-»,i . -V • 

leqal Counsel 

^ i * ■ » • 



TRUSTEES 



DIRECTORS 



EXECUTIVE DIRECTOR 

E-A Gentue 



!) ii ■ 1 . 
'.1- , Mi/, 



PARC-AIDE 
REPRESENTATIVES 



May 2, 1984 



Colleen Mandell, Ed.D. 
IPPP Project Director 
Bowling Green State University 
Department of Special Education 
Bowling Green, Ohio 43403 



Dear Dr. Mandell: 

I am pleased that you are interested in using the Parent. 
Attitude Scale developed by the PEERS Project. You are 
certainly welcome to use this instrument. We would 
appreciate your making the following citation with your use 
of the instrument: 

PEERS Project 
Special People in Northeast & ARC/RAINBOW 
3201 Morrell Street 2350 W. Westmoreland St. 

Philadelphia, PA. 19114 Philadelphia, PA. 19140 

I am unable to supply you with John Irwin's address at this 
time. I will try to secure that information and forward it 
to you. 

Best wishes in your research project. If I can be of 
further assistance, please do not hesitate to contact me. 



Ver 



y truly you^s, 



Bonni H. Zetic^ 
Director, Motivating Agency 
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Revised Parent Needs Assessment Inventory 
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FAMILY BACKGROUND DATA 

None of professional completing this fona 
1. Does family have phont? 



FtBily Number 
bate 



IQ1 



2. Age of Mother: 

3, Mother's occupation. 



15-20 yrs. 
31-35 yrs* 



21-25 yrs, 
36-40 yrs* 



26-30 yrs. 
over 40 yrs. 



^professional skilled laborer mskllled laborer 

4* Mother employed: mmm _ ^ full-time mmmmm par f time mm _ m unemployed 

5. Mother's health: excellent good fair mmm _ m poor _ very poor 

6* Mother's race: American Indian _ _ Asisn Black Hispanic 

Other ~ 



White 



, 7, Age of Father: 

8. Father's occupation: 

9. Father employed: _ m 

10. Father's health: 

lis Father's race: 

12, Siblings: 



15-20 yrs 21-25 yrs. 26-30 yrs. 

36-40 yrs, over 40 yrs. 



31-35 yrs, 
unskilled laborer 



. professional — _ i skilled laborer 

— full-time part-time unemployed 

— excellent mmm _ mm good fair _ poor 9mmmm very poor 

itoerican Indian _ Asian , Black _ — Hispanic 
Other 



White 



Age 


Serious 
Medical 
Needs Sex 




Handicap 




School age 








Yes No M 


F 


Yes 


No 


pre el em 


Jr.high 


post high 




Yes No M 


F 


Yes 


No 


pre elea 


Jr.high 


post high 




Yes No M 


F 


Yes 


No 


pre elea 


Jr.high 


post high 




Yes No M 


F 


Yes 


No 


pre elem 


Jr.high 


post high 



13. How many children are enrolled in TPS /EC program? 

separated 



14s Marital status of parents: 
married single 



divorced 



widowed 



15. Approximately how long has family lived at current address: 

less than 6 months 6 months to 1 yr. more than one year 



16, If applicable, has parent with whom child lives, remarried? 



res 



no 



17s With whom does the child live? 

Natural mother and father 

Natural mother only 

Natural father only 

Mother and stepfather 

Father and stepmother 

18, Approximate socioeconomic level: 



Foster parent (s) 
Adoptive parent (s) 
Maternal grandparent (s) 
Paternal grandparent(s) 
Other 



19, Does family receive public assistance? 

20. Transportation availability: 



0-10,000 
]20, 000-30,000 

Yes 



_10, 000-15, 000 
^above 30,000 

No 



^15, 000-20, 000 



21, Language spoken in the home: 

Standard English 

Spanish 



Family has own car 

Family relies on public transportation 
Family relies on others for transportation 
Transportation is rarely available 



Non-standard/dialectal English 
Other 



22. Child's age now: 0-1 1-2 2-3 3-4 4-5 



5-6 
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23. 



Type of disability: 

____ Developmental ly handicapped 

— — Language impaired 

Vieuslly Impairt » 

mmmmmmm Mu ltih and i capped 
Otitia media 



24. 
25. 

26. 



Emotionally disturbed 
Phyalcally handicapped 
Hearing impaired 

Other 



Child 1 a program is; 
Child's program is: 



27. 
28. 

29. 
30. 
31. 

32. 
33. 
34. 

35. 



dally 
" Other 



PM 



Both 



Other 



^parent education home visits 



How would you rate child's overall health? 

excellent (rarely sick) 

fair (frequent colds/infection) 

_ _ very poor (frequently hospitalized 
or terminal disease) 



good (occasional minor childhood ailments) 
poor (chronic) 



Are any other family members (i.e., those people who live in child's home 

on a regular basis) disabled? — _ Yes No Unknown 

If yes, who and disability 



Nature of program: 
— _ Home base 

Home base ♦ center base 

Self-contained special class at center 



Malnstreamed into Head Start 
Malnstreamed into regular 
preschool/day care 



Who usually brings child to center base activities? 

Mother Father Stepmother Stepfather Grandparent (s) 

Friend Other Not applicable 



Who usually works with parent educator In the home? 

Mother Father Stepmother Stepfather _ 

Friend Other Not applicable 



Grandparent (s) 



How long has child been enrolled in TPS /EC program? 

less than 3 months family's aecond year 

3-6 months family's third year 

6 -9 months 

Who ^s the legal guardian? p arent other 
Is CSB involved with this family? No Yes 



family's fourth year 
"""family's fifth year 



How? 



How does the child git to and from the program: 

jparent drives p arenfc/frlend's carpool 

cab bus 



other 



Does family receive services or oartlclpate in activities from other 
agency groups? Y es N o If yes, which agencies? Circle the type 

of activities provided. 

counseling education financial legal social 

counseling education financial . legal social 
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FEELINGS ABOUT HAVING A HANDICAPPED CHILD 

Hare are some things other parents have said about how they feel or think. There are no right or wrong 
answers. Read each statement and check the column that best describe your feelings or thoughts. 



1 T f **1 |AfMj 4> n v fSMj Ansae 4 a1 eh4 Id 
X* X IcCl •orrjr *>ur wy opevavai w»u*u» 


Strongly 
Agree 


Agree 


Disagree 


Strongly 
Disagree 










9 OiAn T P»h4nlf aKAitf ru iMeill rhi Id. T £#*1 haDDV. 
L* Wnin 1 EninK awQUu my i)i«waii wai&iue a • 










3. When I think about my special child. I fael proud* 










4. I do not feel self-conscious about ay special child when I take 
nlm out* 










C T an aSIa iHn4 P P>a nvi*1 f P*h*fc ttV child haft S DTOb leffls 

3. l an aoie vo auinir to o»/scia> uucu wuiu • w*ww*wm» 










6. When I think about ay special child, I feel nore governed by 

Aaam^«& mtm at ^^^m ft»P* am fth eft aft AM 

esotlon tnan reason* 










/, navmg a special cm 10 mwi nc ici i gwv iuuul mij 










Q Uau4fia « anaar 4 ■ 1 /*h4 1ri walaa m f«rl SOri"V for OVSClf. 

o* waving a special cnncj (ukci vc *> u & 








— — — 


n t j. nA a faaaal <norv phaif thi* had to hlflMn tO M (that fflV Child 

l QO nOv reel angry tnst tna»» uau ucppvu ww ***** \ w»i» w i*»j • • 
had t:o have a problem*) 










10. I feel responsible for ay child's having a problem 










11 T «mnnHenf 4 vi UK* rnla ■ a. « nir*nt of a amfclal Child * 

IX, 1 reel conriQcnc m roie as • pairenu u*. • e»jj«wa.a».ai 










10 T H4a<iAiivaiiatf< 4 vi mu «M 4 nflrSflt oF A fiBftClftl Child* 

lx« I teei Qiscoursgea in ny roie as a parcuu ui a apewit* wuiv " 










13* I feel sat lit led in my roie as a p*r«nc ox a special 










« t t f _ _ . i a?*- mm. A ukr *> • ^« « *» a* 4 vi an? Pa 1 n m ** a nj f*4sn P* ftr S 

1*V # I feel cont # ~* - **Q aoout wnet to ao in my *oic s • parent w*> • 
special child. 










15. I feel alone in my role as a parent of a special child. 










16. I feel able to neip my special cnna. 










i^ km m, mawams* «%t * ena/<4«i aK 4 i h t nrp * atirad hv pa jnv demands * 
17 • as a parent ot a special cnna, i icei ^resiuicu uwohu* ♦ 










18. X feel competent in nry roie as a parent o* • »jjcwa.aia, wna.i>u. 










19 • I feel aoie to carry on a normal me even unou^u x u«v« • 
special child. 










20, I feel nopeiui aoout cne zucure 01 my cnnu wr<? i» special. 










21. 1 feel concerned about the future of my child who is special. 










22. I feel that my child will be independent in his/her adult years. 










23. Being the parent of a special child has Bade me easier to get 
along with. 










2h # Being tile parent 01 a special cnnc umm uut naue »pe wiimi*^^ 
plans to have more children. 










IF YOU DO NOT HAVE A SPOUSE, SKIP ITEMS 25-45 AND GO 10 ITEM 46. 

25. I do not feel concerned about cne eirecc or cne spfsciai wmu on 
sry marriage. 










A * m> te ^. . .-. i _ * _ W _ . . ^ mmm ■ ten^** A A 1 S flk 4 1 4 ••W P*A /*rtWJI fj4 P" Pi P* H • f a/»P 

26. I feel worried about my spouse's aoiiicy to cope wicn cue race 
that we have a special child* 










27. Being the parent of a special chl)4 has made my spouse harder to 
get along with* 










28. Being the parent of a special child has made my spouse change 
his/her plans to have more children. 










29* Being the parent of a special child has made my spouse feel 
different about her /himself. 
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30. My spouse feels sorry for our aptcUl child. 


Strongly 1 
- . Agree 




Disagree 


Strongly 
Disagree 








31. My spouse is uncomfortable with our special child. 










32. My spouse is able to admit to her/himself that our child has 
a problem. 










33. Being the parent of a special child has made my spouse mnre 
willing to participate in a program such as this. 










34. Being the parent of a special child has made my spouse more 
willing to participate in other contacts such as doctors 1 
visits, therapy appointments, etc. 










35. Being the parent of a special chlk' has made my spouse feel 
sorry for nia/hereelf. 










36. My spouse is angry that this had to happen to him/her (that 
the child had to have a problem). 










37. Being the parent of a special child has made my spouse unable 
to carry on a normal life. 










38. I think my spouse's family understands my handicapped child. 










39. I think my spouse's family does not want to be around my 
handicapped child. 










40. I think my spouse is unkind to our handicapped child. 










41 I think my rpouse feels comfortab** around our handicapped child. 










42. 1 think my spouse does not want to be around our handicapped child. 










43. I think my spouse's family is kind to my handicapped child. 










44. 1 think my spouse understands our handicapped child* 








- 


<*5. 1 think my spouse's family is comfortable around my handicapped 
child. 










46. I think ;«y frlenus feel comfortable around my handicapped child. 










47. I think my family is unkind to my handicapped child. 










48. I think my friends do not understand my handicapped child. 










49. I think my family understands my handicapped child. 










SO. I think my friends do not want to be around my handicapped child. 










51. I think my family does not want to be around my handicapped child. 


- - ■ 








52. Z think my friends are kind to my handicapped child. 










S3. I think my family feels uncomfortable around my handicapped child. 










IF YOU m~E OTHER CHILDREN, PLEASE RESPOND 10 THE FOLLOWING. 

54, Being the parent of a special child has made me worry that I will 
not have enough time for my other children. 










55 I am concerned about the effects the special child will have on my 
other children. 










56. My other child is unaffected by the "specialneae" of our child. 










57. My other child Is comfortable with the special child. 










58« Having a special orotner/siscer nas maae my cnna nappy. 










59. My other child .'.s totally accepting of the special child. 






1 - ... 





15/5 



119 



107 

Toledo Public Schools/Early Childhood 
Educational Program Rating Scale 

What is your relationship to the child? (check one) 

Mother Stepmother Stepfather Other 

Father _ Foster parent Grandparent 

(which one) 



Following are some statements about how satisfied you are with your child's 
educational program. Check the response that best describes how satisfied you 
are. Please respond to all the statements. 



1. The overall program In 
general 


Very 
Satisfied 


Satisfied 


Not 
Satisfied 


Not at all 
Satisfied 










2. The teaching methods 
used 










3. The effectiveness of the 
staff 










4. The frequency of contact 
with teachers 










5. Learning materials used 










6. Parent involvement 

activities available to you 










7. The staff's willingness to 
include you in learning 
activities 










8. Assessment procedures used 










9. Methods of monitoring your 
child 9 s progress 










10. Accomplishments of the 
program 










lie Your level of involvement 
in the program 










12 • Opportunities for your 
suggestions 










13. The IRP meeting 
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INVOLVEMENT IN COMMUNITY RESOURCES 

Below are three statements describing times when you might be with other people* Reed each statement and then 
check how often you are with each group of people* 

Very often * 1 to 2 hours daily 

Often - several hours weekly 

Occasionally * several hours eve / month 

Rarely * not at all or less than once '«r twice a year 



WHEN YOU WANT MORE INFORMATION ABOUT YOUR CHILD'S 
HANDICAP, WHERE 00 YOU GO? 

To friends who have handicapped children 


Very 
Often 


Often 


Occasionally 


Rarely 


To other family members 










To friends who do not have handicapped children 










To ainister f priest or rabbi 










To agencies that serve handicapped children 










To people at the Toledo Public Schools 


• 








To people at Head Start 










To medical or health care people 










To university or college professors 











WHO DO YOU TURN TO FOR HELP? 

To friends who have handicapped children 


Very 
Often 


Often 


Occasionally 


Rarely 


To other family members 










To friends who do not have handicapped children 










To minister f priest or rabbi 










To agencies that serve handicapped children 










To people at the Toledo Public Schools 










To people at Head Start 










To medical or health care people 










To university or college professors 











WHERE DO YOU AND YOUR FAMILY CO ,F0R SOCIAL 
GATHERINGS? 

To friends who have handicapped children 


Very 
Often 


Often 


Occasionally 


Rarely 








To other family members 










To friends who do not have handicapped children 










To minister! priest or rabbi 










To agencies that serve handicapped children 










To people at the Toledo Public Schools 










To people at Head Start 










To medical or health care people 










To university or college professors 
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Bowling Green State University 



Department of Special Education 
Bowling Green. Ohio 43403 
PHone: (419) 372-0151 
Cable: BCSUOH 



Dear Parents: 

This year I have been working on a project with the Toledo Public 
Schools Early Childhood program. This project is funded by the Office 
of Education and has been approved by the Toledo Public Schools. 

The purpose of this project is to help professionals plan 
individualized programs for families who have young children with 
special needs. In order to develop more realistic family programs, I 
need your help. 

There is a lot of information. Other families, like yourself, 
have completed these surveys. They said that it only took them about 
15 to 25 minutes to answer all the questions. 

As you read the survey you will notice that the term "handicapped" 
is used. This term may be inaccurate if your child is enrolled in the 
diagnostic program. Since the surveys were developed by other programs, 
the wording on them cannot be changed. 

You can help me by answering all the items on the enclosed 
survey. Please return all the surveys within a week in the enclosed 
stamped envelope. Your opinions are important and I hope you take 
time to complete this survey. 

All of your responses will be confidential. At no time will the 
professionals working with you c*. your child see this information. 

If you have any questions about this project, please call me at 
(419) 372-0151 at Bowling Green State University. I would be glad to 
talk about the project and survey with you. 

Thank you very much. 



Sincerely, 



Colleen Mandell 
Project Director 
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Bowling Green Stale University 



March 30, 1983 



111 



Department of Special Education 
Bowling Creen. Ohio 43403 
Phone: (419) 372-0151 
Cable: BCSUOH 



Dear Parents, 

Several weeks ago I sent you a letter and asked you to help me with 
a project. The purpose of this project is to help professionals plan 
better programs for families who have young children with special needs. 

So far, about 60 families have returned the surveys. But, I need your 
responses, too. This is a busy time, but I hope you will complete 
the enclosed surveys. Please use the stamped envelope and return the 
surveys within a week. 

Thank you again. 

Sincerely, 



Colleen Mandell 
Project Director 

CM/ds 

ends. 
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